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Drawing on the experiences of a group of Queensland parents, young people and teachers from 1993 – 2006, who moved from a culture of entitlement in school education to their choice of real independence

I hope the following Briefing will throw a spotlight on the issues experienced by one group of parents, staff and students that wanted, then established and operated an independent school in Queensland.  
The difference it was not just a non-State School, it was an Independent School.  Independent Schools like the one at Booroobin, near Maleny, operate and flourish in countries around the world, most especially in the USA.  They have done so, using and relying only on their own resources and energy.  One School, The Clearwater School on the outskirts of Seattle WA, started planning at about the same time as Booroobin did, commenced operation at the same time as Booroobin, then went on the buy their campus and are still operating.  Booroobin owned its resources, facilities and campus, but had its campus sold out from under it by its mortgagee, while still operating, and later had its accreditation cancelled in 2003.  Both the loss of Booroobin’s campus and the loss of accreditation were due to interference by the State in the School’s day to day operation.  Yet the Clearwater and Booroobin Schools were based on the same educational model.  Graduate Students in both Schools are successfully leading independent lives.  Parents chose the Schools because they wanted what the Schools had to offer their children – and they entered into Contracts and paid fees in support of exercising their choices.
This Briefing document could not be brief, although I set out for it to be brief.  How could it be brief when it encapsulates some 13 years of my life being directly involved in establishing and operating a Queensland independent school, with others, for the benefit of our children and for those parents and students directly involved with the School, whose requirements it fulfilled?  We experienced, learnt and achieved so much in that time.  
During those 13 years, parents, their student children, Staff, friends and volunteers invested so much of themselves, their property and money in the school.  But this apparently meant nothing to the Labor State Government.  Letters, petitions and e-mails from parents, staff, Graduates and the School itself, and people, groups, overseas Schools and international conferences, including a letter initiated and written entirely by the School’s Students, to the Minister for Education and Premier went unanswered – because legislation passed off the Minister’s and Government’s responsibility to a Board.. 
In addition, a further 5 years of my life has been spent recovering the pieces of our lives and rebuilding, and paying the price, after the ALP Government in Queensland took away our School from us, wrongly, and denied and dismissed not only our choice in education but also the human, intellectual, emotional and financial investments in our school. 
I have waited, often impatiently, for the time that a more rational government that believes  in individuality, enterprise and the freedom to choose, especially in education, is elected in Queensland to end over 20 years of Labor autocratically controlling and misdirecting government and the State of Queensland.
I have attached only some of the records we have maintained of our dealings with government.  We also maintain background and research documents.

I am available to discuss this Briefing, and further, to arrange specific policy recommendations.

Regards,

Derek Sheppard

January 31, 2012

Skerman Lane

Booroobin Qld 4552

m. 0425 683 579
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1. Introduction
The results of education in schools are the young people who emerge and are prepared for life as independent, effective (that also includes being responsible) adults in an open, civil, democratic society.  
The results of the demands for more and more spending in education should not be big, grand buildings, highly paid teachers and staff, huge numbers of computers and technology, etc.  It is quite the opposite: reasonable facilities and resources, reasonably paid but life experienced, passionate, knowledgeable staff who care about, respect and can communicate effectively with young people and who can work effectively with others and are prepared to do whatever it takes to get the job done. However, the former is what the Queensland Labor Government and the Queensland Teachers Union has been trying to convince Queenslanders is the way to get educational results.
In 22 years of experience in banking and financial services for profit
, along with many years experience in not for profit enterprises and organisations
, and our own small businesses, it was vital to operate efficiently and to effectively spend every dollar - because it took so much to earn or raise that dollar.  In contrast, the Queensland State education system would have to be about the worst and least accountable means of spending taxpayers’ hard earned tax dollars and most bureaucratic of organisations that I have come across, and worse, it seems to care little about individuals.  
I resigned a Co-Manager’s position at the Maleny Credit Union towards the end of 2 years of intensive after-working hours work, to work on the final stages of establishing an independent School for the benefit of our children and others, with the realistic hope of then working for the School.  The School represented the culmination of many years of experiences in a number of fields.  Through those experiences, I had found that people in general needed to be more personally responsible, to believe in themselves and to think through, analyse choices and options and act on their deduced solutions, to become more independent, to be able to communicate better with people of all ages, to be more resourceful, to not look to others or government for the answers to personal issues, to be part of the wider community and exercise their voice in it, to be more generally and specific knowledgeable, to be more adaptable, and that education in schools, apart from life in the home, was the place where learning ought to be interesting and fun, and where far more real life experience should be developed.  Issues of justice, fairness, equity and responsibility were of high importance.
More and more money is demanded to be spent on education, without fundamental requirements for transparent reform and cost-benefit analyses that might bring education into the 21st century.  It has been our experience, in having 4 of our 5 sons
 attending State Schools at times in country and city locations, that their intelligence and creativity were denied, and that conflict resolution techniques being used to respond to long standing issues like bullying were unjust, unfair, unreliable and counter-intuitive.  From reports we received over the years from other parents as well as young people, things have hardly changed.  In fact things rarely change much at all, in State controlled Schools and School education in general.  We found that State Schools were part of a monolithic machine that needed to change but was nigh on impossible to change from within
, and when there was change, it took a long time to happen – far too long to benefit any particular cohort of students, especially our own children.  That simply wasn’t good enough for our children.  We wanted what was best for them, when they needed it, not when distant bureaucrats decided that there might be change.  The system as it is might suit those parents and young people who accept the way it works, and in which they can have only the most minimal role and impact.  That wasn’t good enough for us either.  The majority take the education system for what it is, but that’s far from everyone.  
Over 10 years of exposure to the partially government funded non-state school sector brought some hope that their greater efficiencies made school incomes go further - but government funding brought laziness and dependency, and acceptance of inflated building and design costs, ridiculous expectations of expenditures on highly expensive resources and facilities, unrealistic wages being sought by staff, and in Queensland, the acceptance of new prescriptive legislation without a fight, and as a consequence of the non-state school sector’s appeasement, the State’s mandating of what was and is fatally flawed, ever changing, curricula
 to be taught in every school, State and non-State.  Rather than standing up for what non-state schools were doing right, it seemed that their standard response, in the end, was to accept new government edicts and work out ways to incorporate these into their schools, and, in the process, let go of what they must have believed to be right for their schools, students and staff in the past. 
The contrast between Sudbury model Schools
 and the education system in terms of Sudbury Schools’ effectiveness of the expenditure of their income, the use of their resources and facilities and their adaptability to change could not be more stark.  
The Booroobin Sudbury School (Booroobin), when it was an accredited non-State School, located near Maleny in the Sunshine Coast hinterland, was buying a 16ha campus, it paid for its own improvements, facilities and resources.  It restored and almost rebuilt an original farmhouse as its interim School house.  The work was supervised by professional builders, but much of the labour was contributed by a team of parents and young people.  It was restumped, replumbed and rewired.  The result was a low key, reasonable but quality facility in a wonderful valley surrounded by old magnificent Moreton Bay Fig trees.  A new driveway of some 350m was built, partly in bitumen.  An art centre was created from the original cow milking bails.  Its fees were low
.  After spending time knowing the land, land use plans were developed in 1997 for an organic, chemical-free campus (which has remained that way to this time) with significant areas allocated for indigenous tree regeneration, an organic farm, orchards, wild areas, a sportsfield, tennis court, power generation by wind turbine/s and solar, new learning and arts facilities, wood working and mechanical workshops, campus accommodation, performing arts venues, a café / art gallery for a public interface and had building and engineering plans drawn and in place (along with 8,000 earthbricks made on campus by contractors who were helped by students and staff – now eroding) for the new School buildings to supercede the restored original farmhouse that acted as the interim school building.  These were not planned as grand, expensive buildings, but reasonable, cost effective, functional and multi-purpose, but nevertheless aesthetically pleasing, facilities, in which significant labour could be contributed by the School community.  From 1996, the school collected, stored and relied on its own potable water from roof runoff in water tanks it installed, and had composting toilets.  It was growing organic vegetables, had planted the beginnings of citrus and other orchards, grew avocadoes and Lady Finger bananas and had chickens.  The first Dexter cows of a small breeding and milking herd has been acquired by the School’s Farm Corp.  The campus was and has been managed free of chemicals, organically.  It was an important place, of learning, for everyone involved.  
The Booroobin Sudbury School provided the natural learning environment that Founders had sought and specified for their children and others.  
Well before the government cancelled its accreditation
 in 2003, Booroobin had more than sufficient resources to fulfil Students’ needs.  This included 1 computer for every 3 people in the School, with industry standard software for administrative, marketing, learning, multimedia, programming and games, broadband internet access, a fully furnished and restored interim School building, a broad based library, fully stocked and equipped kitchen and office, purpose-built furniture designed and constructed on campus, motor vehicles, arts, craft and sports equipment, mechanical and other equipment, learning and teaching materials and equipment for young people from the age of 4 years to 19 years (including the relevant State Curriculum and Syllabi), and beyond to also benefit parents.  The School provided stationery items for all students.  It provided Student Accident Insurance for every enrolled Student, and at one stage had the highest cover available through our Brokers provided by any Queensland School, because the students came first.  .And it had a campus of 40acs to explore and utilise and care for.  Apart from a path to the School, the State government had not raised any issue with Booroobin’s resources, facilities or campus.  Further examples of the efficient management of limited income by whole of school communities can be found in Sudbury model Schools elsewhere in the world.  An example is the Sudbury Valley School whose highest Tuition Fee for the first enrolled Student in a family is $US7,400
, and in Boston, Mass. USA.  It goes without saying that they manage their affairs differently.  They have found that their annual increase in expenses has been only 25% of that of local public schools.   
The results of the learning of students and their preparedness for life as individuals who became, over time, independent, effective adults at Booroobin did not matter to the Queensland Labor Government, its agency, the Non-State Schools Accreditation Board (“NSSAB” or “the Board”) or its assessors.  In fact, it was likely to be the reflective, self-managing, self-regulating, self-assessing uniqueness and individuality of the School and the fact that Students could be and were respected as individuals and were self-directed and succeeding in the pursuit of their interests and Graduating, that was too threatening to an education system that relied on sameness and conformity for ease of control, direction and manipulation.  Their (Booroobin’s Students) achievements, which were truly their own achievements, and not ones claimed by the School, were irrelevant to and denied and ignored by the NSSAB, will be explained later.  To the State and the NSSAB, it was far more important for the School to demonstrate time wasting, time consuming minutia of records for every student for every day the school was operating.  Government wanted to apply the same one-size fits all, lock step teaching and learning approach onto non-State Schools just as they had imposed in their curriculum on State School students.  But Booroobin was established with different views of education, learning and teaching which fundamentally regarded each young person as an intelligent whole individual, who were natural learners, with their own interests, from which they learned most and broadly, and different learning styles and learning timescales.  The foundations for this are steeped in education history, research and writings
 dating back centuries, but also revealed in very recent research.  Booroobin did not accept one size fitted all, and neither did it accept a lock step approach to learning.  It was and remains our opinion that keeping minutia of records for every student for every day school was operating is inefficient, and an ineffective use of limited human and time resources and only serves to take staff away from their all-important role of working with and fulfilling students’ needs when and as they are expressed, even on weekends
, after hours and public holidays
.  
It is not as if there were not records at Booroobin.  There were lots of records of students’ involvement and actual achievements from learning and doing a huge diverse range of activities
 including from the School’s democratic mechanisms
, and they were available and open to the NSSB and copied and supplied to the NSSAB, but they too were dismissed by a government and NSSAB demanding compliance and conformity with a public service model of school education, despite Booroobin being an unequivocally uniquely different School, with clear principles and values and a method of operating that was the same as that in other pre-existing sister Sudbury model schools around the world.  Sudbury Valley School has well documented experiences and results
 of operating independently for more than 40 years.
Instead, two new, dense, interconnected and prescriptive pieces of legislation and associated regulations, drafted to the current Labor Premier’s specific requirements enabled and empowered an unelected Board to dictate what non-state schools could and couldn’t do.  And they do this with impunity, no matter what the effect and cost to non-state schools.  

Booroobin’s distinctiveness was that it was a democratic school, later a democratic centre of learning, that empowered young people, ensured their human rights were fully available to them, the staff and parents, continuously striving and ever vigilant in implementing Australian democratic values
, and especially expecting that everyone at school on a day to day basis enjoyed the benefits and challenges of freedom and responsibility.  The School replicated the open, civil democratic society in which it existed.  It believed in and instituted the rule of law.  As a participatory democracy, students and staff “owned” and valued their school.  Unlike most other Schools, Booroobin did not seek to portray a world different from that that exists.  Even more unlike other Schools, it did not regard it as its purpose the wish to educate young people to change the world around them.  Around the world, with Schools in a couple of countries the exception (Israel, where there are more democratic schools per capita, than in any other country, New Zealand and Canada), democratic schools typically manage their own affairs and are self-funded – they receive no government financial assistance and, better, suffer very little government intrusion into their affairs.  Booroobin was, for a while, one of the exceptions, to its detriment.
Democracy in Australia is constantly under threat.  There is a significant percentage of young people who have not enrolled to vote
 – the lack of democracy in Schools has something to do with this along with a negative view of politics and their involvement in it.  They feel disenfranchised from mainstream politics.  We witness and feel the effects of the centralisation of power, with highly paid bureaucrats in huge, bloated departments usually when Labor Governments have the power of government.  In Queensland, of course, because “the winner takes all” in Australia’s only unicameral Parliament, the effects of Labor holding power are more immediate and profound.  More and more legislation and regulations are the justifications for retaining public servants’ positions, and has provided the ALP with their justification for the continuous growth in the public service to enforce the regulations at enormous cost to Queensland taxpayers.  Small government is an anathema to Labor and the Greens when they have power in government.  

Australia needs democratic schools, like the one that existed at Booroobin.

2.  Background and Issues
Booroobin was a small school, with an artificially low numbers of students.  Students and families came from diverse backgrounds
, with previous experiences of State and non-state Schools, including elite non-state schools.  Most students were very intelligent, but they had been stifled in their previous schools.  Some had experienced bullying.  The conduct of a few in their previous schools had led to issues that caused them to seek out Booroobin.  However, only those who could satisfy our only criteria for enrolment, that they could take responsibility for themselves, having regard for a balance of genders and the range of ages, might be enrolled
.  Most could not relate to adults.  Being a small School
 was not an impediment.  In fact, growing a small school over time helps develop and cement its character and culture.  It was operated like a business.  However, it was a learning community for everyone involved – young people, parents and staff.  Except for 1 year due to circumstances beyond the control of the school, it made a cash surplus every year, and that year that it did not make a cash surplus, it made a paper loss.  This reflects the careful fiscal responsibility and restraint of the School community.  Its operation and survival depended on it.  Individual students were supported in pursuing and developing their interests (many follow those same interests still, in business, employment and further study).  Being a small school also did not impede students from pursuing and learning from a broad range of interests as individuals, and in School Corporations, including, as examples only of the range of learning pursuits, fine arts to mechanics, to farming, to computer programming, cooking, literature, music, kayaking, etc and also through the School’s democratic mechanisms, the School Meeting
 (the School’s Parliament), the Justice Committee
, the School Corporations
, the Clerkships
, other Committees
 and the Assembly.  Students liked School, had fun and enjoyed learning – it’s justifiable to say the long term Students are life-long learners.  Because they were not so confined, students also became, over the time they were enrolled, fit and active - even those who were sedentary in their lifestyle and habits when they first enrolled.  As they became empowered and felt respected, they began to feel better about themselves and their relationships with other people, their outlook, communication, demeanour and persona gradually changed.  
Decisions taken by members (“the Assembly”) of the parent not for profit company, based on proposals from the School Meeting, instituted a specific Graduation process requiring the writing of a Thesis, supported by a Thesis Review Committee, not unlike completing a Masters degree at University.  The Graduation process required, amongst other things, that a student of good standing be enrolled for 3 years, before they could seek to Graduate.  Long term Students were regarded as those who were enrolled for 3 or more years.  In the 8 years of operation of the School there were 5 Graduates, and there were an additional 2 Students preparing to seek to Graduate.  In addition, there were a further 3 Students who chose not to seek to Graduate.  All are employed or undertaking further education. Their further education included a variety of courses through TAFE’s and Universities.  Occupations are as diverse as a graphic artist, retail assistant, in hospitality, programmer, cadet pilot, self-employment, and product design and development.  A few established their own businesses.  Almost all have travelled overseas and in Australia.  Two live overseas, with another who is self-employed living with his Israeli girlfriend in Israel for almost a year while she undertakes a course (they met at an International Democratic Education Conference in New York).  For most, alumni are still pursuing the passions they developed at School.  Almost all could be described as resilient and adaptable.  All Graduates and long term Students developed attributes including a broad general knowledge and more specific expert knowledge, self-assessment, self-regulation, reflection, flexibility and very good communication (including listening) skills with people of all ages and flexibility.  Most sought part time work or established their own enterprises before they left school.
The School only came about as a result of the expressed needs, efforts and hard work of people in the community, people who, for the most part did not previously know each other.  
In 1993, ordinary people, including parents, young people, teachers and others from the community in the Maleny district decided to establish a school which would be better in fulfilling their needs than those schools that then existed and which they had experienced.  There is no “off the shelf” process or template to create a school
, unless the proposed school is part of a system (such as a Grammar School, Montessori, Steiner or non-secular, such as of the Anglican, Catholic, Lutheran, Ananda Marga systems).  
Founders spent an intensive 2 years
 preparing to open their School in a carefully managed process: including undertaking an educational needs analysis
 to decide what people wanted of their school (the outcome of the educational needs analysis replicated principles and values that my wife and I had agreed before the birth of our first child – especially with respect to equality of opportunity, respect, freedom and personal and collective responsibility); researching, debating and deciding the model of education that fitted their needs; developing and writing a unique Constitution including Objects that reflected their principles and values and setting out requirements for the operationalisation of those principles and values; held the necessary formation meeting and subsequently registered the entity; established a committee system (7 committees whose role and responsibilities were decided at the full meeting) and decision-making structure; researching and understanding the then governing legislation and regulations; decided site, facilities and initial resource specifications and requirements; developed land use and building plans, based on extensive consultation about needs; acquiring land and developing the site; seeking and obtaining local government consent for a material change of use for the chosen site; decided staffing requirements; deciding a philosophy for charging tuition fees with trade-offs through a  Work Levy and building fund contributions; developed projections for enrolments and cashflow; undertook publicity, public information sessions and fundraising; sought out and obtained resources; developed all necessary standard forms, registers, contracts and terms and conditions of employment; sought and obtained necessary approvals based on full information about the philosophy, principles, values and operation of the proposed School and disclosures to the State and Federal Governments; sought and obtained  ATO approval for a tax deductible status for the organisation; researched and applied for insurance covers for buildings and resources, students, public liability, directors’ liability; sought Workers Compensation Insurance; etc.  
Founders intended the whole of the School’s attention be focussed on supporting and respecting the expressed learning needs of Students.  This meant staff, parents, other students and paid external tutors from the wider community were available to provide support for Students’ expressed needs.  The Queensland curriculum and syllabi were to be available, but it was fully intended that, because the world is full of information and it was becoming more and more accessible, with people in the wider community who were available and skilled and knowledgeable in every manner of interest or pursuit, that young people would have the ability to learn from whatever source appeared to be best for the purpose.  It was also fundamentally accepted that people, including young people, learn naturally and best from those things that they are most interested in.  On the other had, learning under subject headings may suit mass education needs, it did not fit the highly individual needs of a Students in a School where each student was respected as an individual, with their own interests and goals.  It was also fundamentally accepted that young people were intelligent, whole people.  Because almost all interests and pursuits are multi-dimensional, learning happened across a range of areas that often led to other interests.  This was supported by a broad, well stocked library with a number of sets of encyclopaedia, and then with computers (at first, built by Students), access to the internet, laser and bubble-jet mono and colour printers, photocopier, scanner, etc.  Resources included materials in maths, English, history, geography, the sciences, the arts, technologies, some musical equipment and languages other than English
.  Life, work, leisure and business experienced, well travelled, interested Staff and parents were able to support Students’ learning pursuits when requested.  External Tutors were sought out and selected by Students and Staff, when Staff did not have the skills. 
All of the Founders’ meetings and all the information were open, available, accessible and transparent.  Meetings of all the people, the Founders Working Group (“the Founders”), were held fortnightly, usually taking up half a day on a weekend.  Committee meetings were held during the week.  All recommendations and Minutes of Committee Meetings were presented to the Founders for debate and decision-making.  Then all decisions were made by consensus
. No assistance was provided by any government or organisation.  No capital, facilities or resources were supplied by governments at any stage.  No information was publicly available from any other organisation
.  The Founders provided it all and then decided the required Staff and their initial roles and selected and employed the staff.  
Advertisements were placed in national and State newspapers seeking applications.  All prospective Staff (including interested Founders) were required to submit their Resumes and references, which were checked and those short listed were interviewed by the Staff Committee.  The selected staff comprised experienced Queensland Registered Teachers
 and parents.  Initially, the selected parents were all Founders, since they had been the most invested, involved and knowledgeable about the Sudbury model of education and were most keen for it to succeed for the benefit of theirs and other children.  All were selected for their life experience, their ability to communicate effectively, especially with young people, their ability to treat young people with respect and as equals, to work as complimentary individuals in a team and their understanding of the model, which required lots of reading and research.  Over time, it was realised that only a small minority of Queensland Registered Teachers understood or were prepared  or suitable to work at Booroobin.  The equal treatment of students and staff required a big change in how adults worked.  That did not come easily for anyone, even, and often, especially parents.  Future prospective Staff may need to attend a 6 months training program at the Sudbury Valley School (it was not available in those early days).  Booroobin was clear that it wanted Staff who had broad life, work and business experiences which would be of benefit to the Students and School.  For too long Teachers in Schools had come directly out of Universities with little more than experience in an knowledge of Schools and theories.  And often those theories and experiences had little to do with the real world or work, business and employment.  It was also recognised that there was a gender imbalance amongst Teachers in most Schools.  So the School set out to ensure there were roughly equal numbers of male and female Staff, including the Queensland Registered Teachers.  Founders were clear that they wanted Staff who understood theory, but, more so, could practically work with Students to support their expressed learning needs.  This also supported a belief in “learning by doing”.  It was expected that much learning would happen informally, more so than through the atypical formal class process.  This proved to be the case.  Because the School was not committed to being restricted by any one curricula, it also meant that classes were not limited in what they sought to achieve, according to Students’ expressed needs.  For example, classes sought on maths by a group of interested, committed Students worked through 3 years of maths in 3 months by dedicating themselves to working long hours daily.  Along with the decades of experiences of Sudbury model Schools, Summerhill and other democratic Schools, the role, benefit and value of informal learning was formally recognised in an agreement reached between Summerhill School and OFSTED and endorsed after a Hearing over 3 days before an Independent Schools Tribunal held in the Royal Courts of Justice in London
.  All Staff realised that they would be paid according to what the business could afford, when it could afford it.  Because Staff participated with Students in the School’s Budget Committee, and later in the budgetary process with parents, in the formulation of and negotiations of annual budgets, they were fully aware of the financial constraints, just as in any small, start-up business.  In this, Booroobin was no different than other Sudbury model Schools.  They did rightly expect that their incomes would increase as the School’s business improved.  That though relied on stability and a stable, known (as much as this is reasonably possible), planned and self-managed future.  At no stage during the operation of the school, did any staff seek award wages, or union membership or union involvement.  In fact, most staff, from 1998
, volunteered their time, except for essential living needs.  This involved sacrifices by staff in favour of their determination to provide the democratic school, its campus and facilities for students.  In the interim they needed another source of income or a spouse who could support them.  Like our family, some learnt to live simply.   Later, when required by legislation, all Staff, including parents of enrolled Students who were Staff, applied for, received and maintained “Blue Cards”.  
The campus, facilities and resources were owned, subject to a mortgage, by the not for profit, parent company limited by guarantee
, whose Members comprised parents, staff, students and invited members of the public, until 2002.  
Applications were lodged by Founders, supported by full information and documentation of the operation of the democratic Sudbury model of education, in 1995.  Approvals were given by the State and Federal Governments by January 1996.  
Staff were the backbone of the School, whereas students and staff together were the heart, soul and mind of the school.  They were selected to represent effective adult role models.  Every proposed Staff (including parents who wanted to be Staff) had to undergo a probationary period.  Staff entered into Terms and Conditions of Employment established by the School community that required Staff, amongst other things, to know, understand and implement the specific model of education.  Staff had no tenure.  Staff also realised, or came to realise, they needed to contribute to the success of the business of running a School (Students also realised this was also their responsibility).  This was departure from the usual thinking of Registered Teacher Staff, who were simply accustomed to working for a School, and putting out their hand for a regular pay.  Now they had to also take responsibility for making their School a success.  That meant they had to be prepared to do whatever it took to do all the jobs that needed doing from cleaning to administrative work, to driving students to and from school and to other tutorial locations and on Trips Away, often in their own cars.  A memorable Trip Away with the Camping Corporation lasted 3 weeks, and covered some 2,000kms, which meant staff were effectively working, and enjoying, work 7 days a week, up to 24 hours a day.  Staff submitted themselves annually for election, by secret ballot, and undertook a whole of school performance review where set questions with multiple choice answers, decided by the School Meeting, would be answered about each individual Staff, with space for general comments.  All elections were overseen by Ballot Clerks, one or both of whom were Students.  It was not mandatory for people to participate in casting votes, but invariably everyone did.  The youngest Students were assisted by Ballot Clerks to assist in completing their forms, before casting their votes in the Ballot Box.  Processes were decided to ensure there were fair and free elections.  All results were posted for everyone to see.  Any Staff who received more no than yes votes would not work the following year.  Many people suspected annual elections would bring instability.  It was quite the reverse, because, as trust and respect built up, it was human nature to want stability.  Staffing at the school was remarkably stable, with a core of long term staff.  Following elections, negotiations commenced with successful Staff candidates about how many hours and what funds were available for payment in the following calendar year.  
The School opened in February 1996 with all necessary approvals.
Reasonable tuition fees were charged
.

The school was a democratic school developed by people from the community for the benefit of their student children and others.  This was unambiguous to anyone and everyone.  
Parents entered into Enrolment Contracts with the School and their student child/ren that specified a distinctive, democratic education based on the participatory democratic Sudbury model of education and paid fees, and contributed to a Building Fund, and contributed their time and resources and assisted with fundraising and publicity.  Parents were heavily involved in the School in undertaking Work Levy
, at Parent / Staff Meetings
, and Informal Assembly Gatherings
, both of which happened on average each alternative month.  Parents provided not only an important source of revenue but also provided input through membership of the Assembly and through various formal and informal meetings, valuable input into the educational policies and key decisions about the annual budgets.  
The School had a significant role in supporting the development of understanding relationships and respect between parents and their children.  We were witnesses to improved communications and appreciation by both parents and their children of each other.  This helped to create stable households.  Young people tended to, over time, contribute more to their family’s households.  
Public recurrent funding was paid to the School by the State Government from 1996 (in error by the Government) and by the Federal Government from 1997.  This amounted to a minority of the overall income of the School.

The School was not established and parents, students and staff did not choose the specific model of education, about which they were given full information in writing and verbally
, in order to do the bidding of government by instituting ever-changing and questionable ALP education policies.  Further, even though it had not set out to do so, the School also fully implemented International Human Rights Law
, in its day to day operation.  Human Rights were an outcome, although unspecified, of implementing a functioning participatory democracy built on and ever striving to implement democratic values.  Personal and collective responsibility was balanced with human rights and supported by processes of the democratic mechanisms.  There was no greater responsibility for Students than the knowledge that they were responsible for preparing themselves for life as effective adults.  This adhesion to human rights in education differentiated the School from others.  
The current Premier picks and chooses between human rights, and has been prepared to positively and negatively legislatively discriminate about those who do and don’t benefit from their human rights.  For example, recently, all of a sudden, when it suited to win over another minority group after over 20 years of Labor in Government, the Premier proclaimed gay marriage or gay civil unions were human rights.  Then, for years, we’ve all been lambasted with the human rights of refugees.  In prime examples of discrimination, Premier Bligh MP, as Minister for Families, Youth, Community Care and Disability Services (immediately prior to being appointed Minister for Education and displacing the Hon Dean Wells), was responsible for tabling and commending the passing of legislation, the Child Protection Act 1999 and The Commission for Children and Young People Act 2000 (see endnote 57).  These pieces of legislation for the first time recognised the United Nations Convention on the Rights of the Child (CRC), ratified by the (Labor) Australian Government almost a decade earlier in 1990.  (The CRC was later reviewed and supported by a report
 of the Federal Parliament’s Joint Standing Committee on Treaties following public hearings, launched by the Howard Coalition Government.  Students and Staff of Booroobin made submissions to the Inquiry, and were invited to return on a further 2 occasions at its Brisbane Hearings.  Booroobin Students and Staff had addressed conferences
 on the CRC and its implementation of it in an education establishment at School as early as 1997.)  They were also specific about how young people ought to be treated in all circumstances.  The Commissioner for Children and Young People was not permitted to exercise their authority in Schools – yet abuse and mistreatment of young people had occurred in Schools.  Why would Schools be treated differently?  More importantly, why should school students have less recourse to their human rights, than those in care, custody or detention?  Was it because Teachers’ Unions and the burgeoning education bureaucracy could not entertain those human rights being granted to young people?  Perhaps that’s also the reason why the Queensland Education Syllabus in the ALP favoured subject of SOSE (Sourcebook Module Upper Primary Level issued by The Office of the Queensland School Curriculum Council, 2001), 12 years after the Convention was ratified by the Australian Government  deliberately (and I can’t think of any other reason for it) misstated Articles 12, 13, 14, 18, 28, 29 and 31 of the Convention on Rights of the Child.  Even the 1959 United Nations Declaration on the Rights of the Child did not accord with what was being taught, if chosen by Teachers, in the Queensland Syllabus 42 years later.  I submit that many issues that lead young people to enter into custody or detention is due to the ignorance and denial of their rights and responsibilities.  By the time the Hon Anna Bligh was Minister for Education she seems to have decided that most young people were not deserving of their human rights, therefore negatively discriminating against the majority of young people.  Perhaps this is because according to Bligh’s interpretation of “social justice”, it only applies to those young people that some feel most sorry for, and who, after all else fails, are granted their human rights, but what about their responsibilities?  Even later, but still only 3 or so years on, in 2003, Education Minister Bligh chose to ignore provisions of her earlier legislation by ignoring Principles of The Commission for Children and Young People Act 2000 which included Subsection (1) (a) every child is a valued member of society and (b) in decisions involving a child, the child’s views and wishes should be taken into account in a way that has regard to the child’s age and ability to understand and (c) every child is entitled (iii) to express the child’s concerns and grievances and to have them dealt with in a way that is fair and timely and promotes the child’s participation;.  Further, Education Minister Bligh chose to ignore similar Principles contained within the Child Protection Act 1999.  Booroobin was implementing these rights, every day, but the Minister, her NSSAB and the assessors were acting contrary to these principles in administering education in Schools.  The Minister then completely ignored young people in their letter to her, attached to a Submission dated September 22, 2003 requesting a review of the NSSAB’s decisions.  Our Students’ self-initiated Submission, written entirely by them did not even rate the dignity of a response from this Minister.  In a Submission
 to Ms Bligh dated April 11, 2005 as required of Booroobin by Justice Atkinson of the Supreme Court, the Minister was reminded that whilst she and the government had bestowed human rights to those young people in care, custody or detention, these same human rights had not also been granted to young people in schools, although the Minister was responsible for the passage of both pieces of legislation.  In not ensuring those human rights were available to young people, along with the human rights of parents and teachers in non-state schools which were also not legislated, it allowed the Labor State Government, the Premier
, Minister and her NSSAB
 to ignore those human rights and ignore the people themselves and their pleas.  The final attack on Booroobin in 2003 of the Government via the NSSAB was more profound because it was attacking a School, which was not only fulfilling the learning needs of its students and getting results, and satisfying students, parents and staff, and that was democratic, but it was also ensuring the people enjoyed their human rights and who also exercised personal and collective responsibility, not just for themselves but the school and its environment.  None of complaints about the Government or the NSSAB breaching human rights was responded to.
The school operated for several years, from February 1996 to December 2003.  It applied for and received operational funding from State
 and Federal Governments for a minority of its overall income needs.  These approvals were received in 1996 and 1997.  However, the school ought to have heeded advice from others, because, as Prof. David Flint recently said at the Federal Government’s so called “print media inquiry”: “The inevitable tendency of a government whenever it funds something is to take over.”
  It was continuously inspected by the State, on average once a year
.  These inspections were intrusions into the operation of the School, its growth, with effects on Students’ learning, their futures and parents’ planning of their families’ lives.  Whilst they might have suited the schedules of the State, the inspections also impacted heavily on the lives beyond School of Staff.  Invariably, the State’s requirements demanded responses and reports, requiring more Staff time, during School holidays.  This meant that in addition to the accepted needs and demands of the School, Staff were not able to take time off with their children, so as to satisfy the State’s unacceptable demands (that most regularly were served on the School immediately prior to or even during School holidays).  The School almost always met the timeframes for responses and the delivery of detailed information.  Yet the State, whether Ministers, or Education Queensland bureaucrats or the NSSAB, rarely gave responses or replies in reasonable timeframes.  Typically, the State was unbusinesslike, unresponsive and lacked understanding of the needs of the School or the people involved in it.  The State, whilst acknowledging and requiring a copy of our Constitution during each new inspection, continuously sought to undermine its effect in practise, by seeking and demanding operational changes, often contradicting previous written demands
.  The State continuously, and without notice, moved the goalposts, making it impossible to meet their requirements, because they never stayed the same.  The School negotiated what it could and complied, so long as it did not undermine or otherwise dilute the effect of the Constitution – until 2003.  In hindsight, it was bullying.  Ministerial changes and frequently changing inspectors mitigated against consistency in externally applied process and policies.  By delaying expected funding and by keeping the school constantly under review, the State caused uncertainty about the School’s future, thereby artificially limiting enrolments.  Exacerbating this, the delay in both State and Commonwealth funding from January 2001 by some 5 months
, following Anna Bligh’s appointment as Minister for Education, eventually led to the forced sale of the school’s campus in early 2002.  That year, 2001, was very difficult for the School.  The audited accounts for that financial year showed a loss in cash and equity of over half
 (64%) the value of the campus.  Fees and charges by the Bank and its Receivers and the School’s legal fees were an excessive component
 of the loss.  

The final demands in 2003, provided no opportunity for negotiation.  If the School relented and accepted the NSSAB demands, it would have meant the complete undermining of the principles and values upon which the School was Founded and operated.  And that was unacceptable to all the people involved.  There was no opportunity or choice given for the School to consider whether it would be satisfied to operate without government funding, subject to certain agreements taking place.  From government, it was all or nothing.  Booroobin got nothing.  
3.  The State’s governing legislation

The Federal Coalition Government decided to implement the new SES funding model in 2001.  Whilst this was a welcome initiative, its development also provided a trigger and impetus for the Labor State Government led by Premier Beattie to move quickly forward with new legislation
 governing non-State Schools, no doubt as a result of concerns expressed by the ALP and Unions.  The Hon Anna Bligh was appointed Minister for Education, replacing the Hon Dean Wells, who was relegated to the backbench.  This legislation comprised many of the recommendations of the Report of the Review of Accreditation and Accountability Arrangements for Queensland Non-State Schools
 – the Webb Report and took effect from 2002.  New legislation had been under consideration for some years until that time. 
It seemed to us that the legislation was a means of paying out on Queensland non-state schools, because they benefited from the Federal Coalition Government’s new funding arrangements, which were directly aimed at supporting choice in education.  Of course this may have encouraged even more parents to choose to enrol their children in independent Schools, at the expense of State Schools.  Yet another justification was added.  With this new legislation the State made life more difficult and complex for non-state schools and proponent non-State Schools because: 
(a) the Coalition Federal Government’s intention to redress what it regarded as inequities in funding non-state schools vis-à-vis state schools;  
(b) the complexion created by the ALP Government of the day that Queensland non-State Schools suffered a range of problems including issues involving assaults, particularly of a sexual nature, on young people by persons of authority
;  
(c) the State sought to limit, or at least make it more costly, even prohibitive,  administratively, the establishment of new Schools and enrolments in all non-state schools.  
That they failed to limit the flow of students from State to non-State Schools stands as a testament to the ALP Government’s inability to interpret and slow the tide of change in the overall makeup of School enrolments.  Later, the State, decided to excessively spend millions in establishing Colleges, Academies and boarding school facilities, and by adding marketing personnel to State Schools Staff.  The State could not stem the tide, but decided instead to use the State’s resources to outspend and try to outperform non-State Schools.  In spending so much on new Schools’ facilities, they created spending precedents and created elites in State Schools, just as happens in a ALP dominated public service.  However, they failed to spend anywhere near enough money on maintaining and improving existing State Schools’ facilities.  So the Labor Government created haves, and the have nots.  
The newly elected Federal Government had previously, in 1996, introduced The New Schools Policy
.  This policy was released after Booroobin opened (i.e. Booroobin was not a result of this Federal Government initiative).  The new Queensland legislation may have also partly been a response to the issues thrown up by the independence of Booroobin
.
The recommendations in the Webb Report and the subsequent legislation fundamentally changed the relationship between the State Government and what were essentially privately operated, not for profit schools, operating on private land, mostly managing their own affairs, with some funding support from government.  The State only provided a small percentage of funding to non-State Schools whereas the Commonwealth provided the bulk of government funding.  The States held the power to accredit non-state schools or take away their accreditation.  These arrangements were the result of the makeup of the Australian Federation and the responsibilities enacted by the Australian Constitution.  I’m sure the Queensland Government played on the dichotomy between the Federal Government’s commitment to higher funding and their control of the levers of power over non-state schools. 
The title, Education (Accreditation of non-State Schools) Act 2001, reveals a line of thinking about what ought to be actually independent schools in the State of Queensland.  Why “non-state” schools?  Why aren’t such schools referred to as independent?  In other States, and as the Hon John Howard refers to in Lazarus Rising, they are actually regarded as independent schools.  Why not in Queensland?  Could it be that the thought of “independent” schools is an anathema to the ALP in government in Queensland?  People, Staff and parents, associated with government funded independent schools in other States were horrified to learn of the situation in Queensland, especially as it related to Booroobin and what was being required of it, and the threat to its future, the School was experiencing.
There is a public interest in how public money is spent.  That expenditure of the public’s money needs to be accounted for.  Booroobin consistently accounted for its expenditure in reports to both State and Federal Education Departments, and to ASIC with audited accounts (all except for the 2003 year – by 2004 there was insufficient funds to pay for the expensive audit costs).  Parents of enrolled Students in non-State Schools witness first hand the spending of their, the public’s money, but at a far lesser proportion of the so called “average government school recurring cost” (AGSRC) than is being spent on State Schools.  At Booroobin, parents were directly involved in decisions about their children’s education, and had clear lines of communication and access through School Meeting appointed Parent Liaison Clerks.  Parents also had the ability, because they were paying fees, to withdraw their child/ren from the School.  Parents paid a large proportion, through fees, of the cost of educating their children.  It would seem that a high majority of, if not all, non-state schools were accounting for how the public’s money was used and this was complemented by mostly very good results of students graduating from non-state schools.  In government, Labor wanted more than just accountability.  What seemed to change was that the Queensland Labor Government wanted something else from non-state schools, namely greater control and more subservience to government.  In fact, Labor in government could demand more from non-state schools than they could and did demand from State Schools, which were limited by their Union ties and the Unions’ influence on Labor policies.  How and why the non-state school sector could cede so much control to the Labor Government is still mystery.  Was it because Labor had such a huge majority in Queensland’s unicameral Parliament?  Were the non-state schools threatened?  Yet non-state schools accounted for some 30% of enrolled students.  Labor had no electoral mandate to exercise such controls over non-state schools.
Non-State Schools have to comply with a plethora of legislation, regulations and contracts.  More than even most small businesses which suffer from excessive red tape, schools need to: comply with and seek local government planning approval
, insurances, workers compensation, corporations law, fulfil loan and mortgage obligations, provide guarantees in support of some loans, usually provide a higher than usual equity of around 33% in order to borrow money, satisfy tax deductibility requirements for charitable organisations, accreditation and screening of staff, requirements for screening of Staff for “blue cards” and most of, all non-state schools must satisfy the needs of fee paying parents and their student children, who have the ability to walk away and take their education business elsewhere (especially to State Schools which, although they are supposed to be “free”, are indeed low fee paying schools that now do competitive marketing and advertising, often making claims, that under Trade Practices legislation, if it applied, as it should, would land them in Court).  When coupled with the compliance and limitations of the Education (Accreditation of non-State Schools) Act 2001, the extent of compliance requirements is excessive.  
Although the legislation paid lip service to educational choice and diversity
, the complex regime that was recommended and implemented was so top heavy, onerous, prescriptive and lacking in transparency, it served to complicate administrative requirements for new school proponents, restricting new school openings especially to those with existing systemic connections.  It favoured wealthy, large, established Schools.  Far from fulfilling the Object: “(c) to foster educational choices in the State”, the legislation did exactly the opposite, it purposely sought to limit School educational choices.  In order to foster choices, legislation would be written completely differently.  The new legislation, which sought to distance the Minister for Education because of a real, rather than perceived conflict of interest
, from non-state schools’ accreditation, funding, review and assessments, failed to do so as a result of a combination of the highly prescriptive and restrictive nature of the legislation (in prescribing ALP education and curriculum requirements); the majority of the new Non-State Schools Accreditation Board (NSSAB) members were Ministerial appointments and the government’s politicised Dept of Education appointments; the elimination of natural justice and procedural fairness
; and the lack of an Appeals process independent of the Minister and the Department also intended to both limit new school proponents and favoured those with long standing arrangements with the educational hierarchical status quo.  
Minimum standards became “high quality” educational standards.  But those standards were illusory and questionable.  It could be asked “whose standards?”.  Our School and our parents believed our standards were higher in all respects than what the State seemed to be wanting.  The Assembly (membership of the parent company) of Booroobin expected more of its Students, in real knowledge, life experience, conduct, communication and other skills, if they hoped to Graduate, than is asked of students of other schools.  The so called State education standards, however, imposed by the NSSAB enabled it to disregard and not listen to or have regard or respect for what parents and students wanted or were getting from their schools to which they paid fees.  Neither did the NSSAB listen to Booroobin’s Teachers.  Yet teachers worked every day with young people, and ought to (and at Booroobin they did) know them as individuals, their individual learning styles and progress, very well.  Parents pay fees to non-state Schools in exchange for known, predictable education principles, values and services for the future of their enrolled student children.  These were contractual arrangements.  Booroobin took these contractual arrangements very seriously.  Yet, contracts between parents and Schools became irrelevant to the State through the actions of its Board.  Instead the inaccessible, publicly unaccountable Board, decided standards that in most instances were indefinable and in excess of what were demanded of State Schools or that State Schools could or did deliver.  
For small, community based non-state Schools, the administrative burden of compliance was immense, and equal to that of far larger schools where fees and scaling proportionately reduced the overall cost burden.  This meant staff time
 was taken away from fulfilling student needs, to instead serving the State.  
Recommendations of the Committee in an Options Paper
 that were not legislated included: (1) appeals against decisions of the planned Board (NSSAB) be heard by either the Magistrates Court or a specially constituted Tribunal
; and (2) that schools that operated without accreditation be subject to closure, recurring fines or some other alternative.  It appears that the government or Minister decided to retain the power to consider appeals (a review); and that instead of fines, another alternative was decided and legislated:- to make the operation of a non-accredited non-state school a criminal offence.  It did not include the alternative, to give Schools the choice to decline government funding and remain open.  This disregarded human rights contained within the Universal Declaration of Human Rights, UNESCO Convention against Discrimination in Education, the International Covenant on Economic, Social and Cultural Rights, the International Covenant on Civil and Political Rights, and the Convention on the Rights of the Child
.  At Booroobin, parents had enrolled their children in a School, and paid fees, to ensure their children were educated according to their democratic, secular beliefs and values.  It was very well known that Booroobin believed that democracy was more than just an idea, or even a form of government, but a way of living.  
Accreditation criteria were vague and could be extended and changed at will, without notification, by either assessors and / or the Board, and a range of issues that ought to have been taken into consideration, including for instance a school’s implementation of their own Constitutional Objects and the satisfaction of parents and students with their chosen non-state school, were completely ignored
 along with broader national, community and employer expectations such as the School’s applicability of the Australian Chamber of Commerce and Industry’s employer perspective of Employability Skills
, the Adelaide Declaration of National Goals for Schooling in the 21st century
, compliance with International Human Rights Law, etc. 
The two pieces of overlapping legislation introduced measures that sought to contain and limit new especially non-systemic non-state schools.  The State could open State Schools where and when it chose to, without even having regard for local government requirements and their planning.  (State) Flexi-Schools could operate where and when they liked, Students attended as they wanted to and the curriculum was diluted and relaxed to whatever extent Teachers deemed necessary.  Yet, Flexi-School Students were enrolled as State High School Students.  It was clear the State could do what it wanted but straight-jacketed non-state schools into a rigid conformist regime.  In that way, the State could lay claim to innovations, like so called “Alternative” Schools, another term hijacked by the State, in spite of alternative schools being around for decades, before the State took the term to suit its purposes, and to allow a little freedom for those students who would not or could not fit in their typical State Schools.  
The new Board did include a minority from the non-state school sector, but they also represented the entrenched interests of mostly non-secular Member Schools which they served and, in addition, were bound by the legislation and Regulations.  Many of these schools were very big businesses.  The majority of the Board was appointed by either the Minister or Education Dept.  This meant the Minister was not arm’s length from the accreditation process, and conflicts of interest
 were overlooked.  
The legislation limited non-state schools in other ways.  Legislation also stipulated long lead times before new schools were opened
; set minimum student numbers, although there are many country State Schools with numerically small enrolments, with probably overall higher government budgetary expenditures; allowed the Board to not even make a decision about a new School proponent without having to give reasons; failed to shine the light of public accountability on the decisions of the Board and its seconded public servants / secretariat; and instituted an unjustified and rigorous inspection and assessment regime that allowed the Board at short notice, and without advice to non-state schools as to their rights of representation, to send people they selected (but although those people charged with undertaking inspections may have school education experience, that experience and knowledge took no account of significant operational, administrative and education differences between unique and distinctively different models of education with different modes of operation based on different educational theories) onto the private property of a non-state School with a long list of requirements
 they wanted to be met (but did not amend legislation to make it necessary for State Schools to be similarly inspected, a process that had been stopped some years earlier); required new non-state schools to advertise publicly that they were applying for public funding and calling for objections (why they would need to do that, when they could only apply for funding that was far less than that spent on neighbouring State Schools, and, of course, allowing the prospect for State Schools’ activists to mount campaigns against new non-state Schools – once again demonstrating the State Government’s bias against such schools) and denied schools to be offered the right to decline government funding and to be free of the onerous requirements applying to those schools in which there is a public interest in the use and expenditure of government funds.  The legislation enabled the government and the Board to make or not make their decisions
, with impunity.  These processes incurred at least administrative and possibly legal costs to non-state schools.  The legislation of the Labor Government allowed the Minister and Premier to ignore correspondence from parents
, Queensland Registered Teachers
, Students
 and accredited non-State Schools, by suggesting, wrongly, that it was not now their responsibility.  Yet, Government has a responsibility to respond in full to the issues raised by parents and young people.  Ministers of the Government are responsible for their portfolios, and must not legislate away that responsibility.  
The NSSAB ought to have at least heeded our Queensland Registered Teachers Staff
, who, at Booroobin, were not only highly intelligent people who had been chosen by the School community (and decided by a high majority of students at secret ballot elections, sometimes year after year) but also decades (over 70 years) of teaching and education experience in both State and non-State Schools
.  
The legislation did not require the Board to answer correspondence.   Neither was the Board required to ensure natural justice and procedural fairness applied.  The NSSAB seemed to believe or accept that because the legislation was silent on the Common Law rights of natural justice and procedural fairness, then it did not have to provide copies of complaints correspondence they may have received to School operators, so that they could respond directly to accusations levelled at them (yet natural justice and procedural fairness were retained for State School employees, parents and students
).  
Neither the legislation nor the Board required their inspectors to rely on or listen to parents, students or teachers.  Yet, in the case of Booroobin, the NSSAB could rely on a single letter of complaint
 to launch an extensive “fishing expedition” in the School using legislative powers, probably, as it was later suspected at the time, with a predetermined outcome. The NSSAB did not have an advertised Complaint handling process.  Interestingly, although the State Ombudsman had recommended that Education Queensland institute complaint handling procedures for State Schools, which each District implements and manages, there does not appear to be any form of central recording in Education Queensland of overall complaints, their numbers, the natures of the complaints or any other useful information.  As a result, the nature of collated complaints about State Schools, the direct responsibility of the State Government, are not tabled or scrutinised by Parliament.  Further, it is highly unlikely that a single complaint, or even a number of complaints, would lead to the closure of a State School.  It would most likely be fobbed off or may lead to counselling of Staff or the transfer of Staff, but never to the closure of a School as happened to Booroobin.
The Education (Accreditation of Non-State Schools Act) 2001 was largely later replicated in amendments to legislation put in place to control the independence of families choosing to home school their children.

4. The action to cancel the School’s accreditation

The decision and action of the NSSAB to commence an inspection process of Booroobin commenced with their advice on April 14, 2003.  It was less than 2 years since the last inspection, and just over a year since the School lost ownership of its campus – as a result of government action and inaction.  It is recognised that this inspection process was under the new legislation.  We were assured the NSSAB was separate and distinct from Education Queensland and had no access to its records (except that with the Secretariat being drawn from the Office of Non-State Education (ONSE) and Assessors were the same as previously).  This proved misleading when a FOI search later revealed a biased or at least one-sided historical briefing summary from the ONSE to the Minister for Education.  From the beginning, Booroobin requested a copy of the information upon which the NSSAB relied to take such a step, along with copies of any reports.  These requests were refused.  Since legislation was again silent on the matter, the NSSAB was not required to advise the School to seek its own legal advice and to have a legal representative and a panel of people of the School’s choice, present during their inspection.  The School disputed the appointment of one of the two Assessors, because of his involvement in a previous inspection, in which the School found a number of errors.  Our dispute was dismissed.  
The long list of 46 compliance requirements
 were served on April 15, and the company and School were given 14 days notice of the on-site inspection.  The Assessors were given full and free access, during their 4 hours on campus, to all facilities, records and documents.  Since one of the Assessors had inspected the School previously, and should have known of its operation and its philosophy, the School then relied on that knowledge and experience for the Assessors to access all information that was required, except that of a specific nature which was all prepared and ready for the inspection.
In the interim, dismayed at this latest intrusion into its affairs the School wrote a letter of complaint to the Premier the Hon Peter Beattie MP on April 23 (attached).  The letter was acknowledged, but not responded to.

The NSSAB advised in a Show Cause Notice dated May 16, 2003 that it was their intention to withdraw the School’s accreditation.  
The School responded, on time, to what the NSSAB stated as deficiencies with comprehensive information of the educational history and theories underpinning its operation along with records demonstrating Students’ learning, that had already been available and accessible at the School, when the assessors attanded.  
Every one of the School’s enrolled Students, their directly involved fee-paying parents, the Staff and Graduates were at least satisfied and mostly, very pleased with the School.  That had no standing with the NSSAB, Minister or Premier.  Letters demonstrated how they felt, and responded directly to the issues raised by the NSSAB.  This alone ought to have demonstrated how transparent were the dealings of the School with its parents, and students.  Letters appealing to the Premier Beattie, Minister Bligh and the NSSAB and claiming the denials of specified human rights made no difference and got no responses.  Self-initiated Petitions, letters and e-mails from conferences, schools, organisations and individuals around the world
 made no difference, and were not responded to.

The School Meeting decided it necessary to arrange with a child psychologist
 to interview each and every student and write a report because the NSSAB made a statement (a huge unnecessary assumption, relating to legislation) that certain young people were unable to or were not making decisions relative to their ages and abilities.  The psychologist’s report not only disproved the assessors’ and NSSAB’s claims but also reported on Students’ positive thoughts on their own safety at School.  That report was also supplied to the NSSAB.  
It was only in 2004
 that it was discovered that there were again errors and mis-statements in the Assessors’ report, but even still the Assessors’ report was better than the NSSAB had revealed.  It also became clear that the Assessors had only looked for (despite the experience and knowledge gained in the previous inspection by one of the Assessors) standard documentation demonstrating learning outcomes.  They did not take in the unique and distinctive democratic nature of the School.  The NSSAB also determined, as revealed by Minutes of a NSSAB meeting later in 2003, that Assessors needed to be knowledgeable of particular educational models, but they did nothing to reverse any of the actions taken to that date.  We had complained about this issue.  From the School’s point of view, it was patently obvious that having mainstream educators spending just a few hours assessing a School of which they had no or, at best, some prior knowledge (they hadn’t even looked at the School’s comprehensive website) was a complete waste of time and effort, that only caused a lot of pain and anguish for everyone involved.  Because the NSSAB could act with impunity, and not take any responsibility or liability for the quality, accuracy or impact of their reports and decisions, and they could influence the Minister, the final arbiter, they had far greater power than the School, which after all was a private, not for profit business.  
The School exercised its right to request a review by the Minister
.  
The review was actually conducted by a Panel, recommended by the office of Non-State Education, appointed by the Minister.  Booroobin was given no direct access to the Panel.  It became clear that the Minister did not personally review the School’s Submission.

It could be argued by the government that the Minister took responsibility by being the final arbiter.  But even as Minister, instead of actually being the final arbiter, the Minister appointed an unelected, non-advertised group to consider and make recommendations to her.  That panel only considered the merits of the Board’s decisions and its compliance with legislation, even though a further submission was invited from Booroobin.  It was a flawed process.  A Media Release later circulated by the Minister appeared to reveal that the Minister had not personally reviewed all submissions, letters and documents, then made new and false claims which demonstrated that she clearly had not read what had been written in parents, students, staff and the School’s letters and submissions.

In the interim, a concerned friend and supporter of the School, Mrs Joan Benson OAM (formerly Joan Whalley, Artistic Director of the Twelfth Night Theatre company) wrote and appealed to the Premier, providing specific information that she had sought to be compiled by the School.  This included a direct comparison of Booroobin’s objectives and practices to those of the Queensland State Education strategy for 2010 (QSE 2010), along with a series of tables
. 
It was some 8 months after the initial inspection, and on the very last day of the School year, December 5, 2003, that the Minister finally advised
 her decision that the School’s last avenue of Appeal, directly to her, had failed and that the School had lost its accreditation.  Parents, students and Staff hopes of a positive outcome were shattered.  They were dismayed.  Most people in the wider community make their plans for education and employment in the forthcoming year months before the end of the School year.  The decision to cancel the accreditation made it impossible for the School to operate, because legislation made it a criminal offence with fines to operate a non-state school.  The Minister’s decision took no account of contractual obligations, of debts and liabilities, or guarantees given to support those borrowings.  It took no account of the campus, facilities or resources.  The Minister simultaneously circulated a Media Release
 to all media outlets in Queensland.  A friendly media outlet provided Booroobin with a copy of the Minister’s Statement.  It contained false and misleading information that confirmed that the Minister had not read letters and submissions.
Assessors must be accountable in properly recording the contents of legislation; Regulations; the information, opinions or voices of staff; or other material to which they refer.  It was only later, through an inspection of NSSAB records, that it was found that the reports of the assessors (noting they were only on campus for some 4 hours), relied on by the NSSAB, made a number of incorrect references to either legislation, regulations, the Adelaide Declaration of Schooling in the 21st century, or to what staff actually said to them during the inspection
.  Special mention needs to be made of the problem of interpretation of the meaning of parts of legislation or regulations.  This is where an impartial arbiter, not the Minister responsible for proposing or administering the legislation, needs to be available to consider different interpretations and their application.  The most important difference in interpretation between the assessors / NSSAB and the School was with reference to the School’s educational program (Regulation s.7 (2) (a and b) “… must enable the students to, at least, achieve Queensland (or comparable) standards of learning.”  The School interpreted the word “enable” according to the Oxford English Reference Dictionary meaning of: give (a person, etc) the means or authority to do something; make possible.  We believe that the assessors or Board interpreted the word “enable” to mean something very different, more like “force” or at least “impose upon”.  This was completely was at odds with the way Booroobin operated, although it might be and is probably the way in other schools.  This was explained in “A Submission to Hon Anna Bligh MP” p. 38.  Just the difference in interpretation of these words was probably sufficient to have the School’s accreditation cancelled.
In January 2004, a meeting of all the people involved in the now closed School was convened.  Attending were parents, their children, Graduates, Staff and friends of the School including a retired Senator for Queensland.  The Minutes of the meeting shows how affected people were by the Minister’s decision.  Certainly everyone was hurt and angered by the Minister’s actions.  The anger remained with some of us for years.  Decisions were made at the meeting.  
An action commenced in January 2004 in the Supreme Court against the Queensland Minister for Education and the NSSAB.  We claimed the Minister and the NSSAB denied us natural justice and procedural fairness.  Whilst the Barrister claimed we had a good case, and his initial appearance was pro bono, he quoted his and his Solicitors costs to complete the action.  The action eventually was dismissed after we took over the presentation of the case, because it was simply not possible to raise more funds for the legal team, which exceeded the initial quote by some $6,000.00.  We still remain concerned that the Supreme Court Justice Atkinson did not properly advise us of the repercussions of her instruction to us to make one further submission to the Minister presenting our reasons for accreditation being reinstated.  Justice Atkinson did not confirm that we understood that if our further Submission was refused by the Minister, then our case would end, and the proceedings dismissed.  We were surprised that the Judge also made a point of saying that she was formerly a Teacher, and that she was concerned to find young people in the Court Room.  Those young people were past Students and Graduates, along with their parents and Staff of the School; and were most vitally affected by the government’s actions, and had every right to be present.  Indeed, the Court precinct had many Students of various Schools witnessing proceedings in Courts.  It was not unexpected that the Minister again denied our Submission of April 11, 2005.  Accompanying that submission was a Submission by an Independent Panel
, comprising a group of experts in their fields, who had been empanelled by the School to review and report about Booroobin.  Also attached were a Submission from Booroobin students, submissions from Queensland Registered Teachers Staff and a parent.  At the next scheduled Hearing following the Minister’s refusal to accept the contents of our Submission we expected that Justice Atkinson would still be presiding (the SC and Barrister for the Government also expressed surprise), but another Judge presided in her place.  Further, once it was noted by the Judge that our Submission had been declined, the Judge dismissed the case.  This came as a shock.  Costs were then sought by the Crown and approved, but only for the period from the date that Justice Atkinson made her order to make a further Submission to the Minister.  We also still believe that had the funds been available, and with the right Barrister, we would have won.  But, of course, it would have been a shallow victory, because the NSSAB and / or Minister could have simply issued fresh reasons for cancelling the School’s accreditation, except that by then, the spotlight of public attention would have again been shone on their actions.
5. The Booroobin Sudbury Democratic Centre of Learning
From 2004, parents decided to take full responsibility for the education of their children, and agreed to put that responsibility in writing.   They might have fought hard for their School for 8 months in 2003, but they still had not given up on their ideal school, even they knew full well that their School’s accreditation had been cancelled.  That was their human right.  Their decisions were based on their reading of legislation and their understanding of international human rights law.  It was parents’ human right to educate their children.  In doing so, they took steps to move from a culture of entitlement (to government funding) to real independence.  They decided to use the resources available at Booroobin (with which the NSSAB raised no concerns or issues) that their fees helped to pay for.  The cessation of funding also meant that retention of the campus was put at risk.  Our family decided to give up our rented house in Maleny and move back onto the campus (we had previously been resident elected Caretakers, living in a caravan on campus, for 4.5 years).  We lived in 3 rooms, and paid most of the rent for the campus.  Debts still had to be paid
.  Queensland Registered Teachers were available.  Parents were in attendance all the time.  Parents, students and staff decided on a name, The Booroobin Sudbury Democratic Centre of Learning.  To all intents and purposes, it was an education resource centre.  We knew it was not an accredited non-state school, and by then, it was the last thing we wanted to be.  In any and all communications, including the web site, it was clearly stated that it was not a non-state school.  Parents and their children were exercising their right to freedom of assembly.  Legal advice had been sought and received about the web site and enacted during the Supreme Court case.  New stationery was ordered.  All documents were changed to reflect the new name.  The decisions were also a rejection of the actions of the Minister to take away the School that everyone directly connected wanted and supported.
The period of operation of The Booroobin Sudbury Democratic Centre of Learning from January 2004 to July 2006 was undoubtedly the best and most stable period of learning and development for Students.  The Centre’s democratic culture and students’ learning pursuits were settled.  There were no gross intrusions by government into the Centre’s operation or disruptions of Students’ learning.  Staff could devote their time to Students’ needs and the administrative requirements of the operating the School for the Students’ sake.  Income was very tight, but more families were becoming interested, and it was growing.  By July 2006, the majority of the Students were indigenous, and they were flourishing.  They were respected as individuals.  The environment and culture suited their needs, just as it did other students who chose it.  

In July 2006, while most parents, their children and staff were in Sydney attending the first International Democratic Education Conference (IDEC) to be held in Australia, the Minister for Education, by then the Hon Rod Welford MP, advised that he intended to take criminal action if the Democratic Centre of Learning was not closed, because he believed it was a non-accredited non-State School.  Legal advice was sought, this time from criminal law experts, Boe and Company.  They advised that the Centre should suspend its operation.  A meeting of Booroobin people was convened at IDEC.  People from around the world attending the conference, who had been aware of the previous actions of the government, were advised of the Minister’s threat.  It was decided to take the lawyers’ advice.  In hindsight, perhaps it would have been better to not take the advice and to take a stand against the government.  This group of parents were exercising their rights to assemble (freedom of assembly), and to educate their children according to their beliefs and values, using the human and physical resources of their not for profit company, paying only part of the costs of maintaining the Centre.  Boe and Company advised the Minister in writing that the Centre’s operation would be suspended immediately.  Once again everyone involved were shocked.  No-one felt safe pursuing their self-directed learning, free of State interference.
6.  Defending the criminal charge of operating a non-accredited non-State School
In November 2006, the State Minister for Education, the Hon Rod Welford, served a Summons on one parent, the author of this Briefing, alleging that he had operated a non accredited non-state school.  This was despite the fact that the there was no non-accredited non-state school, and all communications were to that effect, and that the Democratic Centre of Learning had stopped operating the day that Solicitors had confirmed it in writing to the Minister in July 2006.  Legal Aid had to be sought, because there were no funds to pay for legal representation.  Another Solicitor with criminal law expertise was appointed to represent the Defendant.  The Minister had a SC and Barrister and Crown Law acting for him.  The Magistrates Court accepted submissions from both sides and, as the Defendant, I was put on bail.  Despite many requests, Crown Law failed to produce any evidence in support of the Minister’s action.  In June 2007, Crown Law decided it would not proceed with the action.  It was disappointing that the matter did not go to trial.  If the effect of this action was to shock and discourage people from being involved in or talking publicly about the Democratic Centre of Learning, it worked.  Almost everyone stayed away from Booroobin.  However, during that time from July 2006 and in the 5.5 years since there have been meetings held at Booroobin by people who maintain their strong interest in Booroobin reopening.
The meetings have resulted in planning for the lifting of a self-imposed suspension of operation.  Decisions have been made about a new draft Constitution of a new Incorporated Association, and the order of construction of new buildings, based on land use plans developed in 1997 and that formed part of the approval of a Material Change of Use (Consent) Permit no. 1389 issued by the then Caboolture Shire Council in accordance with the judgement handed down by the Planning and Environment Court. 

4.  Summary

In 1993, people from the community expressed the need for an independent school.  Founders decided what they wanted and needed from the School, and set about building it from the ground up.  Over 2 years they worked intensively in an organised, systematic manner through Committees to establish their School.  They supplied everything necessary to make a fully functioning democratic Sudbury model School, complete details of which were part of applications to State and Federal Governments which were subsequently approved.  The School opened in February 1996.  From 1997, the School was subject to gross intrusions into its day to day operations.  The School received a minority of its overall income needs from governments, and accounted fully for the expenditures of those moneys.  It was realised that it was a mistake to accept government funding, because the strings attached slowly strangled the School.  The School community was subjected to numerous inspections with ever-changing unannounced goalposts, and having to deal with regularly changing inspectors who lacked knowledge of the educational model and who were not open to non-mainstream approaches to education and learning, and regularly changing Education Dept administrative staff.  In 2003, in complete disregard and disrespect to parents, their children, Graduates and Staff, including long experienced Queensland Registered Teachers, and their dignity, the State, using new legislation, took away our choice in education, denying our children an education that conformed with our democratic principles and values.  The State took away something they didn’t own, because we didn’t conform with ALP education policies.  The School community was happy and satisfied, and they wrote accordingly to the Premier, Minister for Education and Non-State Schools Accreditation Board, challenging the alleged areas of contention.  They had left State and non-State Schools and had come from overseas to enrol in our democratic School.  It was having a profound and positive effect on young people.  Non-conformity with Queensland State education, but conformity with what the parents and staff believed were in the children’s best interests and with a long standing democratic model of education, was resulting in real educational outcomes for Graduates.  This was dismissed.  Yet this was very important.  We had always said that the measure of our success were the students, and Graduates.  Our Students learnt to take responsibility for themselves.  Our Graduates and long term Students became independent, effective adults.  Most went onto further education, proving their strong interest and commitment to their chosen further learning path within personal applications and interviews often supported by a portfolio of work and relevant past experiences.  None dropped out.  All were successful in their diverse courses of study.  They remain interesting, natural, life long learners.  We were passionate about the School we built and maintained.  To have it taken away was simply wrong.  When the people, most particularly parents, decided in 2004 to continue to ensure the young people were able to continue with their learning, with parents taking full responsibility, individually and in writing, for the education of their children, they enjoyed 2.5 years of relative peace and learning, uninterrupted by the interference of external inspections and demands.  That all ended when the then Minister for Education threatened criminal action and fines, once again using education legislation, against Directors of the not for profit company that provided the premises, resources and facilities where parents and their children attended.  In doing so, the Minister was denying parents and their children their rights of freedom of assembly and freedom of association, and denying their access to a Queensland Registered Teacher and education resources.  Despite being advised by Boe and Associates, Solicitors that the Democratic Centre of Learning had immediately suspended its operation, the Minister for Education chose to pursue just one Director 4 months later in November 2006, by Summons, sent by mail, with the criminal charge of operating a non-accredited, non-state School.  After keeping the charge alive for some 7 months, with the Director on bail for that time, the Minister failed to produce any evidence in support of the charge, despite repeated requests, and the action was ceased.
It was not long ago that the President of the LNP in Queensland
 remarked publicly on the brainwashing that he observed of his grandchild/ren at a Queensland school on the subject of so called “climate change”.  It must be viewed as more than conceivable that such “brainwashing” or manipulation of the curricula is not restricted to “climate change”.  

I long ago noted the manipulation of curricula to fit a left of centre agenda, and made comments accordingly in the media.  

In Queensland, the “Studies of Society and Environment” (SOSE), History and even English curricula subjects have been the subject of allegations of political manipulation.  This should not be the case.  

As Premier of New South Wales, Bob Carr directly instructed that the history of Australia be taught in New South Wales Schools for the period of 1901 to the current time.  Curricula are subject to manipulation.  But we do not accept that the State can be allowed to manipulate our children in this way.

  
In addition, for a long time, decades, there has been an imbalance in the genders of people teaching young people.  A high majority of Teachers have been female.  In recent years, the Queensland Labor Government induced some (selected) Teachers to leave teaching with inducements of $50,000 severance payments.  Many older Teachers left, leaving more and more recently educated younger Teachers - people, cynics might argue, who had been taught during Labor’s period of over 20 years in office.  Then there is the high turnover of even new young Teachers.  All of these lead to distortions in teaching; in the relationships with Students; in perspectives; in school fit outs; in resourcing and facilities; in latent, academic subjects vs physical, manual and active learning pursuits; and the application of unstated objectives of education, in so far as so many young people have been “steered” for too long a time in the direction of university and other higher education facilities to the disadvantage of the needs of those students who did not wish, want or need further education of an academic sort, but might have chosen the trades, or other pursuits, like establishing their own enterprises or becoming self-employed.  


The education system, centrally controlled so much by the State, under a Labor Government, has also “steered” and indoctrinated Students into believing that only employment for someone else is the objective.  Full time work has been promoted over part time work, no doubt in line with Trade Unions’ wishes.  Establishing and running private enterprises has not been a focus.  Yet we know small business is the powerhouse of the Australian economy.  To make small business work, and become profitable, takes a lot of energy, sacrifices and money.  And we also know part time work has kept many people in some form of productive employment through difficult periods.  But this type of work requires skills and knowledge, adaptability, significant flexibility, self-belief, self-reliance and independence.  Involvement of Booroobin Students in running the business of their School in proposing, debating and deciding about all manner of issues, with Staff, about its day to day operation supports their preparation for life in the world beyond School.  Further, their participation in the establishment of School Corporations in pursuing collective interests in a co-operative competitive environment, and then electing Directors, arranging and Minuting meetings, making competitive submissions for resources and funding, and the managing their Corporation and being productive supported their development as independent, responsible people.   

State Schools are often operated in such a manner as to create dependence in young people and not independence.  Responsibility is taken from young people, rather than given to them and expected of them.  State Schools are lauded and placed on pedestals as unassailable bastions of democracy, but they’re not.  The heavily centralised, bureaucratic authoritarian and hierarchical structures of such education systems are at odds with democratic values of freedom, responsibility, equity, respect, trust, fairness and justice and our Australian democracy.  These democratic values were constantly being strived for at Booroobin.  


Many of us have been silent witnesses to the education and subtle indoctrination of children into accepting social democracy, or, worse, a communitarian style of governance.  Breaking down individuality in favour of the collective has been an objective.  Through left of centre curricula and syllabi, young people have been educated to accept Labor (or Greens) policies over conservative liberal democratic policies.  Yet education must not be used for political purposes and must never be used to indoctrinate young people into following any particular political movement.  
I often come into contact with people who, though their concern about improving their lot or to get ahead, worry that their independence is a burden, and not supported by government.  They see other people around them being supported by social benefits or being given an award or other recognition by government.  Independent people are the ones who ought to be appreciated, more so than those who look to government for approval, appreciation or support.  Labor Governments want people to rely on government so that it can take up an even greater role in their lives as individuals.  They want to control, dictate and otherwise interfere in people’s lives, and direct their choices.  However, they can’t do that to people who achieve real independence as effective adults.  Booroobin’s aim was supporting just that sort of independence in young people.  It didn’t matter what their background was, what they looked like, how they spoke or acted, so long as they respected the rights of others to also be individuals going about their lives, and pursuing their interests.  It was a classless society, made up of people of all ages, who, at one stage, ranged from 3.5 years to over 70 years.  It didn’t matter what their politics, their religion, colour or their sexual orientation were.  They deserved respect for who they were.  They came together, as they wished, to put forward Motions, debate and consider all sorts of issues, and make decisions.  Or they just made decisions about how they were use their time.  They were making decisions about things that many people could go through their lives and never have the opportunity to have a say or learn about.  This required deep thinking, and far more than lightweight chatter, but ever developing communication skills, in order that they could put forward convincing arguments in support of their position.  They got no easy acceptance of their argument.  They found the world was made up of people with differing life experiences, and viewpoints, but that in the safety of the School and its democratic mechanisms, those opinions mattered, and may well form part of a decision supported by majority vote.  Now, there’s no doubt that this sort of individuality would not satisfy a partisan Labor Government, whose first priority for 2 decades in Queensland is State Schools, or educators accustomed to obedience, conformity, one way conversations and choosing right answers, looking for young people in their mould to reward, and to select, to train or confirm as leaders for their (the Government’s) future.  At Booroobin, people became leaders when they were committed enough to the role, position or area of personal or collective interest.  So young people might have been a leader in one context such as a Director, Treasurer or Secretary of a School Corporation, or as a Justice Committee Clerk or School Meeting Chairperson, but no-one decided that for them, they had to put themselves forward, or be nominated, and others would vote, with the majority deciding.  They could also be a leader simply by pursuing their own interest, personally. 
The aim of education ought to be simply to support young people in their preparation for their lives as effective, independent adults who can think critically, ask questions and arrive at their own conclusions, independent of what others may seek to coerce them into accepting.  This is what Sudbury model Schools aim for.  It is the expression of this aim, the steps Graduation applicants take towards achieving it and the challenges to their Theses outlining their preparation for life after School as effective adults, by the entire School community (including those who most know Graduation proponents) and the Students defences to those exhaustive challenges that resolve whether they are ready, in the opinion of the majority of the Assembly, to Graduate.

As a non-state School, Booroobin was treated abysmally by the Labor State Government.  
It was small, independent, self-managing and not part of a larger Statewide “system” and therefore an easy target.  The Government and / or Teachers’ Union were probably fearful of its success in supporting young people from all social and economic backgrounds to take charge of their lives, to think, act and communicate as independent people.  As independent people they didn’t look first to government for support.  To achieve their goals and aspirations, they looked first to themselves and sought out ways and means to take the steps they believed were necessary.  The Labor Government could not conceive that young people from Booroobin were really lifelong learners, who sought out and constructed the sort of further education that they wanted, not just accepting what was being offered.  They differed from those 33% (approximately) of Students who leave School after 13 years, gain entry into a tertiary education course, and then drop out after the first year, partly because they don’t know themselves or what they’re really interested in.  All Booroobin Graduates and long term Students not only gained entry into the tertiary education course of their choice, sometimes through personal interview and application supported by a portfolio of work, but also completed their course and passed.  By the time they left School, Booroobin Students knew how to support themselves.  Those taking on further study relied partly on part time work.  Most had applied for and obtained part time jobs during the time they were at School, and had saved money.  They gained valuable real world, work experience.  Some Students ran their own businesses before leaving School.  The fact that none of Booroobin’s Students left the School and dropped out, and those that went to other Schools, were more responsible for their learning, also ought to have been seen in a positive way, but it was ignored.  Even through constant, needless inspections and assessments causing intolerable intrusions into the School’s day to day operations, in the apparently ongoing campaign to bring Booroobin to heel, absorbing valuable Staff and parents’ time, interrupting Students’ learning, coupled with unnecessary delays in decision-making and delayed, stop/start and curtailment of government funding, especially the cancelling of approved contracted State and Federal Capital Grants in 1998 and then in early 2001 when Anna Bligh MP was appointed to take the Education Ministerial portfolio that eventually brought about the loss of not only Booroobin’s ownership of its campus but also cash and equity representing over 60% of the value of the campus, Booroobin was sufficiently well managed by its School community to ride out the storms and keep operating, because that was what parents, students and staff wanted and worked hard for.  This happened only through good financial management, continuing sacrifice by dedicated, committed Staff who placed support of students education needs ahead of their own wants, along with the goodwill and support of the School community.  

The perfect storm that closed the School in 2003 was the use of new legislation passed by the Queensland Parliament in 2001 and 2002.  Everyone directly connected with the School, and people, schools, organisations and conferences around the world supported Booroobin’s right to exist.  They wrote their own letters, compiled and circulated their own Petitions to gather signatures, wrote e-mails and a democratic school Student from Israel even wrote a song dedicated to Booroobin which was performed at the 2003 International Democratic Education Conference in Troy, New York.
The final straw was the use of legislation to stop The Booroobin Sudbury Democratic Centre of Learning operating in 2006, by threatening criminal action and fines against Directors.  The Centre of Learning never purported to be a non-state school.  In fact to dissuade people from that thinking the front page of the web site stated “it is not a non-state School.  It was gathering place for parents who had decided to fully take on their responsibility to educate their children, rather than delegating that responsibility, as most do, to schools and teachers who they hardly know to be taught a curriculum that’s too dense, even for most Teachers to understand, let alone parents.  The threat of criminal action frightened almost everyone.  It certainly achieved what it seemed that the threat sought to do, frighten people away and to stop the Centre from being available to parents and their children.
Not being satisfied with our Solicitors’ written undertaking that the Centre would  suspend its operation immediately (which happened that very day) in July 2006, the then Director General of Education, Mr Ken Smith (an ALP favoured bureaucrat, and now Queensland’s Agent General and Trade Commissioner for Europe and Africa based in London) probably set in train action for me to be charged personally by the Minister for Education for committing the crime, in his opinion, of operating an non-accredited non-state school.  It seems this was a way to make obvious, the Government’s power and excessive resources at their disposal, in order to crack a walnut.  It scared everyone but me.  I didn’t believe that we were in the wrong.  It was interesting that the Minister selected one individual to charge, although many were involved.  Once again, the Minister’s action served its purpose.  It kept a black cloud over my head, for as long as the Government decided to stretch the action out.  I was on bail for some 7 months, until the State decided not to proceed with the charge.  The State never produced any evidence in support of their charge.  It seems, in Queensland, the Government can do this to an individual, with impunity.  The Government is never liable for its actions, only the individual or group is, and when they are, the government does whatever it can to pursue and punish them.  But what about the effects of the Government’s actions?  When is there ever a real accounting for what they do to people?
Parents must be able to do what they believe to be right and in the interests of their children.  Parents are the primary caregivers for their children.  They bring them into this world, raise them, guide them, nurture them, instil values, not just to prepare them to hand them over to the State, for the State to educate them according to partisan education ideals and methodologies.  We made considered and serious decisions in bringing 5 sons into the world, and we believe most parents do the same.  We paid for births of 4 of our sons in private hospitals.  We decided that one of us should be at home for our children while they were growing up, and decided, because I had a middle management position in a Building Society, that would be my wife, Jo.  That means for most of their childhoods, we relied mostly on one income, with the backup of sales of Jo’s art.  Years before our first child was born, we paid for our own marriage and reception.  We saved for the deposit on our first house and borrowed money, secured by a mortgage to buy it.  We designed and undertook extensive renovations to the house.  We bought houses in the country, and spent time restoring them.  After I had a serious car accident, we discovered and moved to Maleny to wean me off long hours working for a Bank that was caring less and less about ethics and its Staff and more about its profits.  It took 3 years of 12 hour days in Brisbane, and travel to and fro to reach the decision after 16.5 years to resign, and take up a job as an Economic Development Officer for the Caboolture Shire Council, during which time I was a Director of the Maple St Co-Op, and was then offered a role as Director filling a casual vacancy of the Board of the Maleny Credit Union.  I was then offered a job as Co-Manager of the Credit Union.  At first we were considered enrolling our sons in the Blackall Range Independent School but the distance and driving twice a day were too much to justify.  We enrolled them in the Maleny State School, but it had much the same issues as we found in other State Schools.  

We wanted a school, after experiencing others, that believed as we did in our sons’ individuality, intelligence, their natural curiosity and learning, their creativity, and that would provide a safe, supportive, natural learning environment for them.  We worked with others to create a democratic school that did all those things and much more.  I gave up full time paid work, because I was selected amongst many candidates to work for the School.  I was honoured to do so.  I then worked more than just full time, for almost no money to make the business of the School work.  Our family decided to even give up living in a home in order to live on campus in a caravan as elected resident Caretakers.  I had no tenure and was pleased, humbled and anxious when it came time each year to put myself forward for election in annual Staff Elections by secret ballot and to have my performance reviewed by each and every member of the School community.  I was re-elected each year, along with most other Staff.  For our family, the results have been worth it.  But the job and the School enterprise was wilfully destroyed, in what we believe to be a predetermined manner.  And legislation allows no justice or fairness or recourse against the Board or Government.

Other LNP and Independent MP’s will remember that we have raised issues about our treatment and our wish and intention to reopen our School or a Democratic Centre of Learning.  We have met with and sought the support of Stuart Copeland, now Director of the National Party in Victoria, Rob Messenger MP, Dorothy Pratt MP (whose seat of Nanango that Booroobin was once located in as an electoral boundary anomaly) and John-Paul Langbroek MP.  

Finally, we have an election in which there seems to be the greatest opportunity for change in government.  That opportunity for change isn’t just a matter of changing government, there needs to be many changes in the State.  We want to reopen the independent school / democratic centre of learning, and lift our long self-imposed suspension.  We need to restore our dignity.  We intend to self-fund the operation of the independent school / democratic centre of learning.  Government must accept that this level of independence deserves respect and recognition, and be free of government intrusion and interference in its day to day operation.

Following are recommendations which deserve earnest consideration.

5.  Recommendations
It is not expected that the quite awful legislation governing non-state schools will be overturned by an incoming government (this doesn’t change the need, in our opinion, for the legislation to be torn up and new legislation drafted that serves the needs of parents and young people who are preparing for a future very different from that we have known in the past).  Legislation ought to recognise the rights of parents (preferably with their children) to choose the type of education that best suits their principles and values, and to establish and operate independent schools that reflect and implement their principles and values.  As parents, they are the best people to know what is in the best interests of their children and their futures.  They live, work in and have many experiences of the real world, and they know what it’s like and what’s important for their children.  Governments ought to support those informed and considered choices, so long as they reflect Australian democratic values.

Recommendations for an incoming government:

1. Ensure that all legislation and regulations governing the operation of non-state schools reflects real choice, not choice limited by and dictated by bureaucrats or by partisan governments.  That would mean at least minor amendments will need to be made.
2. Ensure that legislation and regulations governing non-state schools require that all non-state schools reflect Australian democratic principles and values in their day to day operation.  In government, the ALP has decidedly sought to use curricula and teaching to foster anti-democratic beliefs in schools, young people and teachers.  This would also necessarily mean that the new national curriculum be screened and reviewed to ensure it also reflects and implements Australian democratic values in Schools.

3. Enable self-funded Independent Schools to again operate, as a new distinct category of Schools, but free from the dictates, intrusiveness and interruptions to the Schools’ day to day operations and Students’ learning by government and bureaucrats.  Amend all legislation and regulations to enable the operation of self-funded independent schools, that recognises and accepts that the public interest in such schools, in the absence of the payment of public moneys, and as a consequence of the payment of fees by parents or students themselves, the subject of private contractual arrangements, must be limited to reasonable issues of health and safety.
4. Base the approval of self-funded independent schools on the provision of information limited to a suitable Constitution, and such other information limited to health and safety matters.
5. Review and change the makeup of the Non-State Schools Accreditation Board (“the Board”) so that it includes a majority of non-state schools and enlightened independent educational professionals (not servants to the government of the day) and only, if necessary, a minority of government and education department appointees.

6. Remove completely by amending legislation and regulations governing non-state schools those sections that currently create and make it a criminal offence to operate a non-accredited non-state school.  Replace this with a regime of warnings and consultation, and then eventually some form of penalty, which is not excessively onerous but allows for appeals.

7. Amend the governing legislation and regulations to allow appeals against decisions of the Non-State Schools Accreditation Board to be heard by a properly convened Court comprising knowledgeable but independent justices from either the District or Supreme Courts, who will be required to consider any and all evidence, and arrive at a determination in favour of or against an Appellant non-State School, with or without amendments to decisions of the Board, and with or without recommendations for changed practices and procedures.  It cannot be considered that the Minister, as the last avenue and arbiter of Appeals is at arm’s length from the issues.  This is certainly the case with the current ALP government.  The issue of costs must be considered.  It should not be onerous to seek Appeals, otherwise the government or the Board wins, by default, because they have the power and might of government resources to use at their discretion.  Frivolous Appeals must be addressed.  At the same time, the current impunity of government and Board to do as they will to or with non-state schools, and the new proposed independent schools, must be reversed so that the costs borne by schools to deal with unwarranted, or unnotified or unreasonable policy changes and intrusions into the day to day affairs of non-state or independent schools, must be paid by government and / or the Board.  Even when there is public funding, non-state schools musty be able to enjoy certainty of a future and must be able to plan their future.  There are costs to changes imposed by the government and Board and this must be accounted for, and paid.
8. Amend legislation to allow the NSSAB to be sued.
9. Amend legislation so that Natural Justice and procedural fairness must again be recognised, acknowledged and implemented by the government and the NSSAB, so that is there is again equity with State Schools.  Complaints must be advised to Schools so that they have the opportunity to defend themselves.
10. Amend legislation and regulations so that the government and / or Board must give advice to a non-state school or independent school that they may seek such legal advice or have legal representation present when undertaking or causing an issue to arise that may have legal implications for the School or its status.
11. Amend legislation and regulations to ensure non-State or Independent Schools are afforded the right to empanel people of their choice, to be on campus at the same time as NSSB assessors / inspectors, who will also compile a report that will be given equal weight / importance and respect in any decisions by the NSSAB, Minister or competent Court.

12. Amend legislation so that the Board must make a decision and inform applicants about an application for non-state or independent school status within a set and reasonable timeframe (as opposed to not making a decision or having an unreasonably excessive period in which to make a decision), and be penalised when it fails to perform.
13. Amend legislation and regulations so that the NSSAB is required to provide helpful and friendly advice and assistance to proponent non-state and independent school groups.  The culture and operation of the Board must change from an authoritarian official and enforcer, to a service provider that fundamentally recognises, accepts and promotes freedom of choice in education and the operation of non-state and independent schools, as privately functioning and autonomous entities, with numerous and onerous formal requirements to be met by a range of people and organisations including ASIC, insurance companies, local government, the Federal Government, workers compensation, suppliers, staff and most especially parents and students.  As part of a change to a service provider, the Board ought to be finding ways to remove roadblocks to and to facilitate the entry of new proponent non-state and independent schools.  This need not happen in an aggressive reversal of its current role, but must happen over no longer than an 12 month period.  As part of this process, the secondment of staff from Education Queensland should change to one where all positions at a certain early time are thrown open, with invitations for existing staff to apply, but where advertisements for staff with specified job descriptions are placed in the media, so that any person may apply subject to qualifying criteria.  
14. Legislation and regulations must be amended to ensure the Board is an open, transparent and accountable organisation.  Its meetings about non-state schools or independent schools ought to be open to those schools, their parents, students and staff.  Its Board members and staff must be at least able to be called before Parliamentary Committees, and its reports must be tabled in Parliament and open for debate as necessary.  It would be useful for a mechanism to be devised for the Board to be elected periodically to their positions for set terms.  Their performance, along with Staff, ought to be subject to independent review and appraisal, with the results made public.

15. Instruct Education Queensland to implement policy requiring that Education Queensland centrally collect and collate all and any complaints from District Offices about State Schools and to then report to the Minister and subsequently, Parliament, on those complaints, along with what action internally or externally they are taking to remedy, respond to the subject of the complaint or change practices or any other things in response to the complaints. 
16. Legislation and regulations need to be amended to either remove the ability for external assessments of non-state Schools, or to introduce external (to the Queensland Education Dept, as opposed to in-house) inspections of State Schools.  A process of true peer inspections of non-state and independent schools would be even more fair and would ensure both non-state and independent schools following specific models of education become and remain true representations of the models they espouse.  It is not fair, proper or ethical for some schools to be inspected and the majority to not be inspected.  The same criteria should apply to publicly funded Schools, whether State or non-State.

17. Legislation and regulations need to be amended to ensure that inspectors / assessors of non-state schools have individual knowledge of and respect for specific and different models of education.  It is too easy to appoint an inspector / assessor who has generalist and often limited education knowledge and experience and for that inspector / assessor to assume knowledge of very different models of education, some of which have been in existence for almost as long as State Schools.  There are significant differences between say, Steiner, Montessori, Ananda Marga and Catholic or Grammar Schools.  The distinctive characteristics of non-state, or, for that matter, independent, schools have been selected by parents to which they pay fees and enter into Contracts.  It is not the role or responsibility of external people or organisations to come into a school environment of which they have no direct knowledge or experience and expect to see, or demand and discover things operationally or otherwise, which do not exist in a different model of education.
18. Legislation and Regulations must be amended so that the NSSAB must listen to and take into consideration the voices and interests, and uphold the educational choices and dignity of fee-paying parents and their children.  Further, the NSSAB, must be required to listen to Teachers.
19. Legislation must not remain discriminatory to school students as opposed to those young people who are in care, custody or detention.  All young people deserve equal rights.  This means that either sections of other State legislation granting some young people their human rights under the Convention on the Rights of the Child are repealed, or young people in schools are granted those same rights through amendments to legislation.
20. Approve the operation of The Booroobin Sudbury Democratic Centre of Learning (“Booroobin”) as soon as possible as an independent self-funded, democratic, human rights based democratic School, and for it to recommence at the earliest possible instance.  

21. Provide assistance and support to have the lapsed but approved Material Change of Use (Consent), won by Booroobin (presenting its own case over 2 days) in the Planning and Environment Court in 1999, to be reinstated with immediate effect.  The Material Change of Use lapsed as a result of the inability of Booroobin’s parent not for profit company to implement it within a timeframe stipulated by Queensland government legislation, because of the continuous intrusions into its affairs.  The Material Change of Use is required by any and every non-state school, unlike State Schools, in order to operate from land according to zoning and town plan requirements for education establishments.
22. Give reasonable consideration to a one off Grant to Booroobin equal to the proportion of the current value of the campus, lost in early 2002 upon its forced sale as a result of the actions, or, more relevantly, inaction of newly appointed Minister for Education Bligh in early 2001.  This Grant would be applied to the repurchase of land for a campus, capital improvements and capital equipment to improve the land.

23. Review the onerous requirements and actions available to the State in its excessive administration of parents and their children who homeschool, or undertake home based learning.  The Queensland Government, reacting to the demands of the Queensland Teachers’ Union, but not heeding Queensland homeschooling parents, sought, once again like it intended with non-state schools, to control and limit homeschooling families and to set licensing for parents, and unnecessary reporting requirements.  Parents have the right to educate their children.  There are other legislative provisions which enable the State to act on reports of abuse or violence by parents or others against children.  Children, though, who know they have human rights, can also act to protect their interests.
24. Abolish the fees imposed by State Schools of Distance Education on parents  who choose for their children to learn by distance education rather than attend a State School, which often inherently have many problems that concern parents and their children.  This State Government sought to penalise the choice of some families in which children learn at home.  The State discriminates against those families, charging fees that they don’t charge to Students who attend State Schools with all their attendant overheads.  I would submit that the overheads of a Distance Education student must be far lower than for one attending State Schools.  Embracing the rights of people to choose the form of education will bring about their support and appreciation.

Appendix
� National Australia Bank, Metropolitan Permanent Building Society, Metway Bank Ltd, Maleny and District Community Credit Union.


� Fraud Liaison Association Ltd (a Founder, Chairperson and Secretary), Australian Institute of Credit Management (Councillor), Institute of Financial Services Inc (Member, Vice President, President), Queensland Crime Stoppers Ltd (A Founder, Director, Treasurer), Maple Street Co-Operative Society Ltd (Director), UpFront Club Co-Op Society Ltd (a Founder and Director), Maleny District Chamber of Commerce and Industry Inc (Member, Vice President), Maleny District Community Learning Centre Ltd (a Founder, Director, Treasurer).


� Our 5th son, Julian, was born 4 days before the School commenced operation on February 7, 1996.  He was truly a Booroobin child, and started School at age 3.5 years.  We couldn’t keep him away from it!  Julian has been denied the education that his brothers enjoyed.  He has been a home based learner, but has reluctantly enrolled in the Brisbane School of Distance Education.  All of us would prefer that he attend a Sudbury model School, particularly like Booroobin.  We have contemplated, if it was possible to do so, to move to the US temporarily and enroll him in the Sudbury Valley School.


� This is partially revealed by an attached letter from Jo Sheppard sent to Minister for Education Bligh in September 2003.


� A great curriculum would not be so easily given up by the State in favour of a national curriculum.  But the curriculum was flawed.  It was flawed because it was politically left leaning.  It was undoubtedly aimed at inducting and encouraging young people to accept particular views of the world.  The curricula was then delivered by Teachers, a majority of whom were female, who with government support, and then legislation, encouraged a couple of generations of young people to aim only for university, or be regarded as failures.  The grand new experiment of the education system was to get as many people into university as possible, disregarding and disrespecting those young people who did not want the theory, were not great in academia, and wanted to do practical things instead.  


� Sudbury model Schools are those that are regarded as sister Schools of the secular, democratic Sudbury Valley School (� HYPERLINK "http://www.sudval.org/index.html" ��http://www.sudval.org/index.html�) located in Framingham, Massachusetts, USA, which has operated independently since 1968.  It is self-funded.  The Sudbury Valley School is a pioneer in participatory democratic education.  It draws on lessons and has evolved from other Schools, including Summerhill School in Suffolk, England that has operated for over 80 years.  Sudbury and its sister Schools are schools of and prepared for the future, especially the information age of the 21st century.  Schools modeled on Sudbury have been established by people in different parts of the world, mostly in the USA, who have arrived at the same or similar conclusions about education and the way their Schools would operate, and have either found Sudbury after they established or during the establishment phase, as The Booroobin Sudbury School did.


� Probably too low compared to other non-State Schools, yet the School managed.


� Booroobin’s accreditation was cancelled for 3 reasons: 1.  The school would not force, direct, coerce, manipulate, demand its students learn from the Queensland State Curricula and syllabi and would not punish them for not learning from it (through suspension or expulsion, like other schools), despite it being available and accessible.  The School produced evidence of substantial learning of all students, that proved that not teaching the curricula and through both formal and informal learning, that they were learning, and developing, and often had skills, abilities, knowledge and communication skills well beyond their years.  2. It did not have a policy for screening, determining and labeling disabled students. The School had an unwritten policy that no-one would be labeled.  We produced evidence to the NSSAB in our submissions that labeling can and is often disabling, and that labels applied to young people before enrolling in Sudbury model Schools which were not applied after enrolment, had nothing but positive effects in the Schools’ environment of trust, respect and equality.  3. It did not have a policy stipulating nominated staff within the school that students would approach in the event of some form of sexual or other interference.  Central to the School’s operation, from the first day that it operated, as decided by Founders and determined by its Constitution, were a School Meeting and a Justice Committee in which any issues of justice, fairness and personal and collective responsibility,  could and were dealt with safely and with respect.  Both the School Meeting and Justice Committee, largely reflected the democratic environment in which the School operated.  The School Meeting was equivalent to a Parliament, but one in which every member of the School community had free access, according to standing orders developed by the School Meeting (although other Sudbury model Schools integrated the operation of Robert’s Rules of Order, which Booroobin also had on hand for reference purposes).  The Justice Committee reflected a court, one where everyone in the School filled the roles of Justice Committee Clerks (the Managers of the committees business, including keeping and maintaining records), or Members of the Committee.  The JC was run and managed by Students with only 1 Staff.  As the culture of the School developed, so did Students’ understanding and use of the justice system.  It ensured that, no matter what age, or position a person had in the School, they could be brought before the Committee, by written Complaint, and their allegation of a Rule being breached would be heard, with the complainant, person/s being complained about, and witnesses all giving evidence, which the JC would then consider, debate and decide if the Rule had been breached, or not, and if so, what consequence, or not, would be imposed.  Consequences ranged from a warning, a penalty, to recommendations of suspension (called reflection), expulsion or the termination of Staff employment.  Those consequences that were recommendations had to be heard by the next School Meeting (if it involved an allegation of theft, a whole of School Meeting would be convened immediately) were reflection, expulsion and termination of employment.  The School Meeting could not decide to expel a Student without the matter being heard before a Special General Meeting of the Assembly and in the event of termination of employment the matter must be considered by the Directors.  There were periods of reflection decided.  Although there were 2 recommendations of expulsion, neither were carried.  1 Staff member’s employment was terminated.  At all times and in all meetings all the parties involved were present, and had multiple opportunities to present their case and be heard.  Appeals against consequences were also considered.  All proceedings of the SM and JC were open and recorded.  All proceedings of JC were tabled in written form at the subsequent School Meeting.  There was never a time that Education Queensland or the NSSAB took these democratic mechanisms into consideration, even though they were part of the Constitution and central to the School’s operation, and unique, distinctive features of it, or the learning that happened from the many complex processes. 


� It reduces by 10% for every enrolled Student in a family.  Other Sudbury model Schools have established processes to charge fees related to families’ assessed incomes, something that Booroobin was moving towards.


� The State knows of this same research, yet chooses to interpret it differently.  The School’s Submission to the NSSAB on June 23, 2003 cited known wide ranging educational, psychology, developmental and philosophical thinkers and published writers including Greenberg (Sudbury Valley School), Pestalozzi, Dewey, Lewin, Putnam, Tiler, Rousseau, Rogers, Bohm, Chomsky, Froebel, Piaget and many others.  It also cited provisions of International Human Rights Law which supported the Independent School’s continued operation, its approach to education, and the human rights it upheld for its students, staff and parents.


� Students who were interested and passionate about and demonstrated that they were prepared to go the extra mile in pursuance of their endeavours invariably were supported by Staff.  Examples include taking a group of students at 6.00am on Saturday mornings for a 120km round trip to kayaking practice on the Maroochy River; or accompanying students, usually with parent support, to theatre, arts and other events during and after hours.  These efforts by Staff were entirely voluntary. 


� Such was the desire of Booroobin Students to be at school, from time to time they cancelled public holidays, by majority vote, in School Meetings.  Of course, if Staff were not prepared to participate, School would operate on those days; but Staff supported and accepted Students’ expressed needs in which they too expended effort and interest.  Students and Staff also rationalized School holidays, with parent support.


� Learning resulting in typically tangible real life outcomes was broad and varied for each individual, and ranged from cooking with and without recipes, kitchen skills, building motor vehicles that passed engineering and Qld Transport inspections, computer programming, website designs, computer graphics, fine art painting in oils and acrylics, timber work, the use of a range of tools and equipment, planning, management, meeting procedures, reading and interpreting the School’s rules, debate, discussions and decision-making, business related decisions, ethics, philosophy, employee and volunteers management, etc.  A far bigger list of learning and real-life activities that students engaged in or were exposed to through observation and interaction between students and staff and meetings was provided to the Premier and Minister for Education.  This same information was detailed publicly in a poster.


� An A3 poster recording what 14 Students between the ages 6 and 19 years did achieve in the year 2002 reveals just how many things interested, curious learners did learn in just one year.  This was dismissed by the NSSAB, its assessors, the Minister (Bligh), and the Premier (Beattie). 


� Refer to the attached “Sudbury Valley School Press Books, Audio and Video Publications”.


� Freedom, responsibility, trust, respect, equality, fairness and justice


� Statistics from the ABS suggest about 19% of people between the ages of 18 and 25 were not enrolled to vote in 2005.  A submission from Democratic Audit Australia to an Federal Inquiry indicated 27% of young people aged 18 across Australia had not enrolled to vote, with the percentage not enrolled between the ages of 21 to 25 decreasing nationally to 17%, in 2004. 


� The backgrounds of parents of enrolled students was about as diverse as you would find anywhere.  Parents ranged from sole parents, to small business people, to tertiary qualified, to an airline pilot, to an accountant.  Their politics was about as different as their backgrounds.  Over time, most parents were life experienced, knowledgeable, intelligent people who had sought out education in State Schools and private schools and had decided, usually in consultation with their student children that other schools were not working for them.  They wanted better for their children and were prepared to pay for it, even though for some, it was a struggle financially.


� Only one prospective student was eventually refused enrolment.  This was after undertaking 2 “check-out” periods.  The particular Student who was most recently lived on Bribie Island had attended only State Schools, and had a range of behaviours and addictions as a young teenager, that he could not understand what it was to be responsible and have respect for the rights and needs of others.


� It was only ever intended to have a maximum enrollment of 150 Students.  Sudbury Valley School, on the outskirts of Boston, MA has had enrollments of no more than 200 Students between the ages of 4 and 19 years.  Booroobin’s enrolment never exceeded 26 students between those same ages.  Most Sudbury model Schools are far smaller, with most starting out with the same numbers of students as at Booroobin.  There is no doubt, if there had not been so many government interventions, that Booroobin would have grown significantly.


� In accordance with the Constitution, the School Meeting was the equivalent of Booroobin’s Parliament.  Booroobin was a participatory democracy enabling any constituent member who was part of the day to day operation of the School, and parents if they applied, to participate in any decision of the School.  Generally, this meant that any Student or Staff could raise an Agenda item, up to within 15 minutes of a weekly meeting.  It is important to realise though, that Students only participated in School Meetings by choice, not compulsion, unless a School meeting that everyone had to attend according to a Rule.  On the other hand, Staff attended School Meetings, while keeping themselves available for Students’ needs, as the SM was integral to the operation and management of the School.  Every Student and Staff or good standing had an equal voice and a vote.  All Agenda items were posted for everyone to see.  Minutes of the last Meeting (usually typed during the meeting and recorded on computer for later retrieval, and amendment, as necessary) were tabled and accepted or amended.  A Meeting Chairperson facilitated and managed the business of the Meeting.  At Sudbury Valley School, becoming SM Chair is one of the responsible positions in the School, and as Chair, they chaired all SM’s for a year.  It’s not so possible to do that in small Schools.  All Motions needed to be moved and seconded before debate and decisions, or deferment.  School Meetings considered all and any matters relating to the day to day business of the School.  This included hiring and firing of Staff; Admissions; budgetary expenditures; receiving and considering financial reports; motions to make Rules or amendments or their deletion; receiving and considering Justice Committee reports and recommendations such as suspensions or expulsions or the firing of Staff; hearing Appeals against decisions of the Justice Committee; considering and deciding the appointment of JC Clerks and Committee Members on rotation basis, including of Staff; considering and developing job descriptions to delegate work to Clerks; considering nominations for Clerkships; considering applications and deciding whether to approve School Corporations; considering requests for resources or funding from School Corporations; considering submissions to wind up School Corporations; Licensing requirements for the use of tools or equipment; considering Staff applications; co-ordinating secret ballot elections of Staff and Clerks; considering reports and submissions from Committees such as the Fundraising Committee, Aesthetics Committee; considering Motions for Trips Away; etc; debating any legal or administrative matters; etc. 


� In accordance with the Constitution, the Justice Committee considers all matters relating to written Complaints about breaches of the Rules as recorded in the School’s Law Book.  In accordance with custom, the School commenced with no imposed Rules.  Parents were relaxed and in agreement that the School was autonomous.  That is not to say that there were not attempts by parents on a couple of occasions in the School’s history to seek and attend School Meetings to propose Rules.  Rules were generally proposed by Students and Staff to the School Meeting for consideration, debate, amendment and approval, or not.  Rules could only be decided finally after 2 readings, usually in 2 consecutive School Meetings (it was only realised by a group of Students studying politics during a visit to the Queensland Parliament as guests of the then Speaker, the Hon Neil Turner (dec’d), that this was also the practice of the Queensland Parliament – except of course the nature of the debate at Booroobin was constructive and not personal, with the debate exploring all facets of the issue), and once decided the Administration Clerk would record the Rule in the indexed and codified Law Book, accessible to all, and provided in an up to date form to new Students.  School Rules fell into 3 broad categories, respect for people, respect for personal property and respect for School property and the environment.  Students from the age of 4 years learnt how to propose Rules, debate their Motion and to develop sound arguments for their acceptance.  They also learnt how to rally support for their Motions.  They learnt also that their arguments did not always hold up, but they also knew they were respected and that the SM was safe environment in which they would be heard, and where they could also listen, with 1 person only speaking at a time and in an orderly manner.  The Justice Committee comprised 2 JC Clerks and up to 5 Members of ages who would take turns over a period of time with all other Students, and 1 Staff member, who also took turns with all other Staff.  The JC Clerks managed the business of the meetings.  In that role they co-ordinated meetings, ensuring all Members, complainants, persons being complained about and witnesses were available; recorded the dates, times and outcomes of every Hearing, both on individual Complaints and Summary forms, which then had to be filed.  Complaints had to be completed on Complaint forms.  Young Students would approach other or older Students or Staff to assist.  Attorneys could be appointed, but this rarely happened.  The JC usually met every day, except for SM day (Thursdays), with most JC’s operating for 1.5 to 3 hours.  This required a lot of commitment, which was sometimes given begrudgingly.  The JC, along side the SM, was one of the most important democratic mechanisms of the School.  It was not the case that all breaches of the Rules were the subject of Complaints.  Often Students and / or Staff would work things out between themselves.  Complaints would only be considered if they related directly to specific Rules, which meant that complainants had to look up the Law book to check that their knowledge and understanding and application of Rules were correct.  The JC could find there was no complaint, but if there was a complaint, then a Hearing would be conducted.  Hearings should have happened in no more than 1 to 2 weeks after an event, which also allowed time for a situation to cool off.  At each Hearing the JC would hear from the complainant/s, person/s being complained about, and any witness/es and view any evidence.  The JC would ask questions.  After hearing all the evidence the JC, in the absence of any other parties, would debate and decide an outcome.  In the event that the Complaint was found to be proven, then consequences would be considered, taking into account the circumstances, and the past history of complaints and the nature of the Complaint.  Consequences could range from a warning, to a penalty that could be financial or of some other nature.  The JC had the power to recommend “reflection” time, that is time away out of the School or expulsion or in the event of it being Staff, the termination of their employment.  JC Hearings inevitably for the high majority of cases resulted in the people involved remaining and even being on better terms, because greater understanding was a result.  The JC debates revolved around not just facts, but human nature, ethics, and values.  The JC also had a role in making recommendations about Rules to the School Meeting.  The JC Clerks were responsible for tabling their weekly reports to the School Meeting.  If a recommendation for reflection time was upheld by the School meeting, then the JC Clerks were also responsible for communicating that information to parents in a meeting, with Parent Liaison Clerks and the Student/s.


� School Corporations (SC) were autonomous enterprises established with School Meeting approval for the purpose of enabling students with the same or very similar interests to pursue those interests together in a more formal way, with School Meeting support as necessary.  Students usually followed their own interests, and in doing so, learnt a lot about a range of associated things.  When Students’ interests coincided, School Corporations were the vehicle for Students to organise their needs.  To establish a School Corporation, Students could use a guide prepared for the purpose.  This replicated the way that a company would be formed.  Students would have meetings, that were Minuted.  They often asked for Staff support.  The meetings would consider and decide a range of matters, including objects, membership, rules, resource and monetary needs, a meeting schedule, etc.  They would also consider nominating for Directors positions, including Chairperson, Secretary and Treasurer.  Once they’d resolved these things they would list their proposal to form a SC to the School Meeting.  Members of the proposed SC learnt that they needed to be present to support their proposal.  Their proposal often included at least resource needs or a submission for an allocation of money.  If money was involved and the School Meeting approved the request, then an account would be opened at the Maleny Credit Union (where the School had its accounts, with one membership open especially for School Corporations).  When money was involved the Treasurer would be required to keep an accounting of income and expenses on forms designed for that purpose.  The more active Corporations (only a couple in the time Booroobin was operating) started to learn how to use the School’s QuickBooks computerised accounting system.  Many Corporations were established to earn income with an aim to make profits.  The School Meeting rarely provided SC’s with the operational funding first sought.  It was a requirement that all SC Meetings were Minuted and those Minutes retained.  Rules were updated into the School’s Law Book.  It was well known and a practice that SC’s also had to fundraise to meet their Objects.  Examples of SC’s included Multimedia Corporation, Camping Corporation, Café Corp, Farm Corp, Barbie Doll Corp (comprising a dedicated group of very young Students), Science Corp, Pottery Corp, Games Corp, School Dog Corp, Art Corp, etc.  Once interest waned in a SC, then any Student or Staff could recommend the wind up of the SC to the School Meeting.  If approved, all assets and money of the SC would revert to the School via the School Meeting.  If there was no current interest in the resources they would be stored away. 


� The School Meeting was responsible for the day to day running of the School.  In order for that to happen efficiently, responsibilities had to be delegated to individuals or groups.  Delegation could only happen to person/s who were responsible, committed, interested and to some extent experienced in the role as decided by the School Meeting.  A number of delegated roles were decided over time.  In terms of meeting the requirement for equality, the delegated roles were called Clerks, and the Clerks held Clerkships.  These were filled by either Staff or Students, but most often by Staff.  People to fill roles were nominated, and they needed to accept the nomination.  It was not unusual for people to have more than one Clerkship.  Each Clerkship had a job description defined by and approved by the School Meeting.  These job descriptions were also included in the Management Manual section of the Law Book.  Job Descriptions could change, with the approval of the School Meeting.  Clerks included Administration Clerk, Assistant Admin Clerk, Admissions Clerks (2), Enrolment Clerk, Parent Liaison Clerk, Cleaning Clerk, Ballot Clerks (periodic roles, filled by different people for each Ballot), Grounds Clerk, Assistant Grounds Clerk, JC Clerks (2), Shopping Clerk, Buildings Clerk, First Aid Clerk/s, Natural Learning Curricula Clerk, Caretaker/s, Farm Clerk, WWOOF’er Clerk, Pottery Clerk, Craft Room Clerk, Safety Clerk, Tuition Room Clerk, Kitchen Clerk, etc.  One of my main roles for many years was that of Administration Clerk.  In that role, key work included dealing with all admin matters, marketing, representing the School to media, dealing with all legal matters, attending to the payment of accounts and preparation of Invoices, processing all income and expenses into an accounting system (Quickbooks), dealing with auditors, maintaing a filing system, with the assistance of the Assistant Admin Clerk, updating the Law Book and Management Manual, etc.  The job descriptions and person/s filling the Clerkships were subject to annual review, and in the event the Clerkships were filled by Staff they would be subject to being part of the annual performance review at the time of the annual Staff elections.  Clerks made submissions to School Meetings for resource and other needs.  They also made submissions for annual expenditure projections and capital outlays to the Budget Committee as part of its annual budget formulation.  When Students filled Clerkships, consideration was given to payment for work undertaken.  This was based on the assessed nature, quality and timeliness of the work.  The Grounds Clerk role was filled by Students for a number of years.


� Committees played a similarly important function to Clerkships which more often than not filled by individuals.  Once again the role of a Committee, which became a sub committee of the School Meeting, was defined by the School Meeting.  Particulars of Committees were recorded in the Management Manual section of the Law Book.  Committees included the Campus Aesthetics Committee, Budget Committee, Public Relations Committee (which also involved interested parents), and other ad hoc committees organised as necessary.  Students and Staff participated on these committees. 


� Recognising there was no real assistance given to new proponent School groups, I prepared and delivered a paper to a conference in 1998 “How to set up your own private / alternative / independent School” that outlined all the steps then necessary to establish a School.   


� All of 1994 and 1995.  The first meeting was held in Maleny in December 1993.  


� The School’s educational needs analysis was followed by an exhaustive search for a model of education that mirrored the needs expressed by the people who wanted a school.  This was intended to ensure that the group didn’t waste time and money “reinventing the wheel” when it was likely that our needs were being met in practice elsewhere in the world.  After reviewing books, literature, videos and hearing from teachers and parents who had been involved in schools of different types, including Steiner, Montessori, Summerhill and a number of “alternative” schools, the Working Group (the “Founders”) decided on the Sudbury Valley School (SVS) in Framingham, Mass., USA, � HYPERLINK "http://www.sudval.org/index.html" ��http://www.sudval.org/index.html� which had then been operating for over 30 years, as best representing those needs.  SVS was and is a self-funded democratic School.  It has sister schools around the world.  These schools only came about through people in local communities coming to similar determinations as SVS and our Working Group, and associated freely as truly independent schools.


� Students were also able to interact with WWOOF’ers (Willing Workers on Organic Farms) who assisted with the farm facet of the School.  In this way Students, and Staff, could interact and communicate and learn different language, customs and cultures direct from people from around the world, many of whom became lasting friends of the School and individual Students.


� By 1997, the decision-making had changed, by consensus, to majority voting, except on issues relating to the Objects and Constitution when higher majorities were required.


� Despite the fact, we later learnt as a Member of the AISQ after we were accredited by government, now Independent Schools of Queensland Inc., that one of their Objects was to “foster” the establishment of new non-state schools.  In fact no government or organization did that.  


� Applications were invited Australia wide through advertising in The Australian, Courier Mail and Sunshine Coast Daily.  A Committee comprising Founders and likely students of the new School was formed to screen applications, shortlist applicants, conduct interviews and make decisions on who would best suit the roles of the first Staff.  It had been previously decided that the Staff to Student ratio would ideally be 1:10.  In later years that ratio shrunk to about 1:8.  If the School had not been so continuously threatened by the State Government, and the Student numbers grew as they should have, the evidence is that the larger the number of students of all ages, the less Staff are required.  SVS has a ratio of about 1:20.


� The Agreement was reached on March 23, 2000.  Interestingly this was at about the same time new legislation governing non-state schools in Queensland was being drafted.  “In essence it was confirmed on behalf of the Respondent (OFSTED) … to compel children there either to attend lessons or to engage in formal self-supported study, or to prevent the School from putting into effect the educational philosophy of the founder AS Neill.”  “Statement of Intent“ 1.  The respondent recognises that this independent school, based as it is on the writings and systems of AS Neill, has a right to its own philosophy.  He also recognises that any inspection of Summerhill should take into account Summerhill’s aims as an international free School.”  “8.The Respondent and the Appellant agree the following:�(a) The views of the School as expressed in the Meeting and submitted to the Inspectors at the time of the inspection and the aims of the School will be taken fully into account in that inspection;�(b) The views expressed in the current reports of Professors Stronach, Thomas and Cunningham will be taken into account;�(c) The pupils voice should be fully represented in any evaluation of the quality of education at Summerhill;�(d) Learning is not confined to lessons and inspections must consider the full breadth of learning at Summerhill;�(e) The freedom of children to attend classroom lessons or not in accordance with Neill’s philosophy is acknowledged;�(f) Levels of attendance at lessons should not form the only basis for judgements of the suitability and efficiency of instruction and education at Summerhill.�It was agreed that future inspections of the school would themselves be monitored by an independent expert appointed by the school, the DfEE also insisting that they too should have an expert present – further undermining the integrity of the OfSTED inspection process. The school would ‘continue to provide a stimulating learning environment’. Note the word ‘continue’. HMI agreed in future to take full account of the aims of the school and the views of its stakeholders.” �“Progressivism against the audit culture: the continuing case of Summerhill School versus OfSTED”, Prof Ian Stronach, Education and Social Research Institute, MMU, now at Liverpool John Moores University.  A version of this paper was presented to the First International Congress of Qualitative Inquiry, University of Illinois at Urbana-Champaign, 4-7 May 2005 under the title of 'On Her Majesty's Disservice: the Government Inspector and Summerhill School'. (Conference website: http://www.qi2005.org)�It should be noted again, if not stated already, that Summerhill is entirely self-funded.  It is not ideal for Schools that receive no government funding should be subjected to external inspections, except with respect to issues of health and safety.  Such Schools ought to be subject to the effects only of operating private school businesses and the usual contractual arrangements with the people to whom they provide services, namely parents, students and staff.


� Capital Grants previously applied for, and screened and recommended by the AISQ Block Grant Authority and approved by the State and Commonwealth Governments were unexpectedly withdrawn.  However, before they were withdrawn the School had expended money on necessary capital works and resources that had formed part of the funding covered by the Grants with the expectation that the moneys expended would be reimbursed via the Grants.  The decision to withdraw the Grants caused financial hardship.  It could be argued that stopping the Grant payments was a breach of contract.  We believe that the withdrawal of the Capital Grants was associated with the question of how long the School would continue to operate, finally proven in 2003.  Part of the moneys expended was recovered by borrowing money in the form of a loan guaranteed by Directors.  That meant an ongoing impact on income through an additional monthly expenditure.  That loan is still being repaid by the Guarantors.  This is yet another consequence of the cancellation of accreditation, which allows the State to act with impunity with respect to the effects of its decision-making.


� Although at first the parent entity was a Co-Operative, following in the footsteps of other Co-Ops operating in the region.  It was the only School in Queensland run by a Co-Operative.  In 1997, Members decided to convert to a Company limited by Guarantee, where the decision-making processes were more clear and better suited the democratic nature of the organization and School.


� Charging reasonable, affordable Tuition Fees was an Object of the Company’s Constitution.  Fees were set as part of an annual budget prepared by the School Meeting, considered by the Board and Directors and Trustees, and finally approved by the Assembly comprising all paid up Members.


� Work Levy was a partial trade-off of 33% of Tuition Fees.  Work Levy entailed parents undertaking specific work for the School that aligned with their interests, skills and abilities.  Work Levy was recorded, and parents signed in and signed out of the campus, like Students and Staff.  Parents were subject to the same Rules, as contained in the School’s Law Book, as Students and Staff, and could raise a Complaint or be the subject of a written Complaint to the Justice Committee.


� Parent / Staff Meetings discussed issues of interest to parents or topics raised by Staff.  The meetings were coordinated by the two elected Parent Liaison Clerks, who were School Staff.  Individual Students could only be discussed with the relevant Students present, and only with the Student/s’ parents.


� Informal Assembly Gatherings were held usually after School at night.  Usually Students would stay on after School finished and parents would bring a share meal.  At times, fundraising would happen, with, for instance, the Café Corporation making food to sell.  At times, the Café Corp made all the food, up to 3 courses, for the night using ingredients grown at the School by the Farm Corp which the Café Corp paid for, and charged a reasonable price, enough to make a profit.


� Admissions of new prospective students were lengthy and full of information with plenty of opportunities given for families to ask questions and have them answered.  The only attribute that the school was looking for in a prospective student was their ability to be responsible or to learn to be responsible.  Like other processes within the school, the Admissions process developed and changed, for the better over time, based on experience.  The processes were aimed at ensuring the School was suitable for the prospective student and family.  There were 2 elected Admissions Clerks.  Admissions involved access to comprehensive information about the School on the school’s web site; providing an Information package; undertaking 2 Admissions Interviews, the first initially, and the second following the Student’s completion of a “check out” month; once the required fees were paid, the “check out” month during which time the prospective student would attend the School every day and participate in the full range of activities; a meeting with the prospective student half way through the month; providing a copy of the Constitution, Law Book, and Human Rights implications in education.  The School, via the Admissions Clerks and staff and students decided by secret ballot whether a new Student could enrol. If the secret ballot was successful, once Enrolment Contracts were signed and fees were paid the student could start immediately.  Only 1 student (with a state school background) was refused admission after he could not satisfactorily demonstrate that he could be responsible, and even then that was after 2 “check out” periods.


� International Human Rights Law as ratified by successive Coalition and Labor Australian Governments.


� 17th Report of the Joint Standing Committee on Treaties tabled in 1998


� The 1st Asia Pacific Conference on the Rights of the Child, April 1997, hosted by the QUT, Kelvin Grove Campus; 


� “A Submission to Hon Anna Bligh MP, Queensland Minister for Education by Maleny District Community Learning Centre Ltd in response to a Supreme Court Order on March 21, 2005” attached in a separate bound document.


� Letters from the School to the Premier the Hon Peter Beattie dated April 25, 2003, June 6, 2003.


� “Submission to the NSSAB to show cause why accreditation of The Booroobin Sudbury School – a centre of learning should not be withdrawn” dated June 23, 2003.


� State funding was approved and paid in error by the State Government in 1996.  It realized that it had paid that money in error and demanded repayment of those moneys.  Federal funding was approved and paid from 1997.


� As reported in The Weekend Australian, November 19 – 20, 2011, The Nation “Press watchdog wants to set fines, compo” p. 2


� See attached summary dated December 23, 2003 giving a short history of external effects on the operation of the School.


� For example, in 1997, an inspector sought a range of requirements and wrote a draft report that had no bearing on legislative requirements.  They were a set of requirements and criteria that had not been provided to the School.  And the draft report had so many errors and flaws in it, that it took several pages of writing to correct them.  In 2000 the 4th set of inspectors who visited Booroobin took almost no account of the actual implementation by the School of the especially developed curricula document required by Labor Minister for Education, the Hon Dean Wells as a condition of ongoing funding and approval in 1999.  The 2000 inspection was a condition set by the Minister in 1999.  These are detailed in the attached “Chronology of Events” dated December 23, 2003.


� From January 2001 to July 2001, by the newly appointed Minister for Education, the Hon Anna Bligh MP.  During one of several telephone calls seeking an long overdue outcome of our 2000 SIROS application (as required by the previous Minister the Hon Dean Wells MP), we were told (off the record) by the Acting Director of the Office of Non-State Schooling that the newly appointed Minister for Education (and publicly announced successor to the Queensland Premier) of the bureaucrats’ frustration with the delays in approval by the Minister’s office, with part of that frustration related to the Minister’s words, when she was considering some 8 SIROS applications including that of Booroobin, and said words like “why would we consider these applications when our schools needs resources”, with “our schools” referring to State Schools.  We came to believe that there had been no effective handover of responsibilities from the previous Labor Minister for Education to the new Labor Minister, and that the new Minister had little concept of her the fullness of her portfolio responsibilities for all Students, no matter what choice their parents had made for their education.  It also reinforced, rightly or wrongly, our well founded belief that Labor governments favoured, and actually believed they were responsible in the first instance for State Schools and Students enrolled in those Schools, even though between 25% and 30% of all students were enrolled in non-State Schools.  The previous Minister, the Hon Dean Wells MP had been effectively demoted.  We were then told that the new Minister had requested a fundamental review and report of the relationship of non-State Schools to the government, further delaying consideration of departmental bureaucratic recommendations and approvals – even though the relationship was fully comprised in legislation, and had been for decades.  In the interim we wrote letters to the Minister.  Approval of SIROS was finally received in May 2001.  By this time, following which Federal recurrent funding was authorised for payment, the usual delay occurred and the money received 5 months after it was due to be paid and expected, the Bank which lent money to the School for its campus, had commenced action to foreclose on its mortgage.  Up until 2001, loan repayments had been made in lump sums, and in advance.  As soon as funding was received a lump sum payments were made that brought the loan again up to date, and put it again in advance.  Well beforehand, Solicitors had been engaged to defend the School against both the State government and the Bank.�During 2001, new legislation was drafted to govern independent Schools.  Most of 2001 taken up in seeking loans to refinance the ANZ mortgage.  Lenders didn’t want to know the School because of the unpredictability of the School’s future, and the unreliability of government recurrent funding.  Attempts to force the School to move off it campus to give vacant possession were repelled.  Receivers were appointed and made a number of unannounced visits to the School while in operation.  The School campus was advertised for sale locally and widely, with the local community paper advertising the sale of the School with a photo of a School sign “Path to School”.  Valuers, and prospective buyers visited the School at various times during the day with and without Real Estate Agents.  Bank’s and its agents’ fees and charges to the loan account amounted to over $70,000.  The School campus went to auction in late 2001.  No effort was made or interest was shown by the Qld Education Dept to assist, despite the delayed decision making being the cause of the problems.  Requests to the Minister, Premier and ONSS had no identifiable impact.  The Receivers sponsored a Queensland government event during the period.


� The accounts recorded a loss of $134,825.00 in the 2001/2 financial year.  The sale price of the land was $210,000.00.  Fortunately, at the last minute, friends stepped in and purchased the land, following a “dutch auction”, on the basis that at an appropriate time, and for a market value, the school community would repurchase the land.  The school then became a tenant on the property it previously owned, paying rent of about the same amount that it had previously paid in loan repayments.  Attempts to refinance the land over some 10 months failed because lenders were skeptical of ongoing, reliable cashflow, based on the unreliability of the government recurrent funding to that time.


� The fees and charges of the ANZ and its Receivers were never itemized, despite written requests.


� Education (Accreditation of Non-State Schools) Act 2001 and associated Regulations AND the Education (Queensland Studies Authority) Act 2002 and associated Regulations, introduced and implemented by the Hon Anna Bligh


� The Review was headed by Prof Roy Webb, later appointed Chairman of the Non-State Schools Accreditation Board.


� Evidence to the Commission of Inquiry into Abuse of Children in Queensland Institutions (the Forde Inquiry) would have led to this conclusion.  However, administrative responses to this ought to have been covered by The Commission for Children and Young People Act 2000, except that Schools were excluded from that legislation - this was a serious omission.  There is no assurance that education bureaucrats developing policies is an effective solution.  Yet, and further, the government was fully aware that assaults also occur/ed in State Schools, as evidenced by the conviction of ALP MP Bill D’Arcy for committing sexual assaults on students in his care whilst he was a Teacher.  No such additional, heavy handed and intrusive action was taken against State Schools.


� “Under the previous (Keating / Hawke) government, it was extremely difficult for a new independent school started in an area already serviced by a government and a Catholic parish school – which was the case in most areas – to attract federal government funding.  In response to urging from Sydney Anglicans, who wanted to establish a system of low-fee Anglican Schools, I announced a policy change to achieve this.”  “We legislated for the change, and predictably the Labor Party, still cornered by the education unions, opposed it.  So did the Australian Democrats.  To his great credit, Brian Harradine saw the virtue in what we were proposing to do.  He was a true believer in freedom of choice in education.”  Lazarus Rising, John Howard p. 243.


� One of the 2 Education Queensland employees who inspected was Mr Glenn McGowan, who was later seconded to act as liaison between the Parliamentary draftsman, the Minister for Education, the Education Dept and Premier’s office in the drafting of the new education legislation and regulations.  The other inspector was Director of the Office of Non-State Schooling, Mr Greg Duck.  Although we remain suspicious of the reasons for either his involvement in the inspection or his later secondment, this does not suggest that we did not appreciate McGowan’s assistance, advice and guidance (approved by Ed Qld) in the preparation of our Natural Learning Curricula document which he also screened, before it was sent on to Ed Qld, and was in their hands for some 6 months, before obviously being accepted as fulfilment of the Minister’s requirements.  By the time of the next inspection, however, it was if all the work and intent in the writing of the document was of no avail, because it was treated as irrelevant to the next new pair of inspectors.


� Booroobin had approvals from what was then the Caboolture Shire Council.  When it sought to transfer approvals to adjoining land, which had better access, and some infrastructure, Council, against the advice of their Town Planner, all but refused the comprehensive application, by setting excessive and unfair conditions that would be almost impossible to satisfy.  In 2001 Booroobin had no option but to Appeal to the Planning and Environment Court.  However, it did not have access to money to pay Solicitors and a Barrister, in the same way that the Caboolture Shire Council apparently had untrammeled access to ratepayers money.  Maleny District Community Learning Centre Ltd the not for profit parent company and the School decided that it had no option but to mount and present its own Appeal.  Derek Sheppard prepared and presented the case assisted by Staff.  After 2 days of sittings, including a visit to the campus, the Judge decided in favour of MDCLC and the School granting it most of what it had sought.  As a consequence of that judgment, the Caboolture Shire Council issued Material Change of Use (Consent) Permit No. 1389.  That approval lapsed because of the uncertainty over the School’s future caused by the State Government.


� Despite this, and partly because of the complexity and prescriptiveness of the legislation, regulations and associated legislation and regulations, our parents were not consulted, nor were their joint submission and letters responded to (nor were submissions by our Queensland Registered Teachers Staff and Students responded to).


� There was and remains a conflict of interest, when there is a clear bias by the Minister and their political party.  In this case, Labor had trumpeted for years there absolute belief and support in the equalizing effects of public / State Schools.  The Minister was responsible for both State and non-State Schools.  Yet non-State Schools were enrolling more new students each year than State Schools.  The Minister could open State Schools and provide whatever funding the Labor Government thought necessary.  Information gathered from the operation of non-State Schools could be and was taken in by the State Schools system.  An example was the appointment in State Schools of Staff who would market the Schools, with budgets that allowed them to take out full pages of advertising in local newspapers.  Labor was loathe to close State Schools.  Yet the Minister could approve, or not, new non-State Schools, apply conditions to their operation and close non-State Schools.  Booroobin had complained of this conflict of interest in Ministerial responsibilities.  


� The Common Law consideration of Natural Justice formed part of the preceding legislation the Education (General Provisions) Act 1989, but were not carried forward into the new legislation.  Neither were there implementation of principles outlined in The Queensland Legislation Handbook – Fundamental legislative principles 7.2.2.  Given the prescriptiveness of the new legislation and the almost religious zeal with which it was implemented, it was clear that the Board and its seconded Education Queensland secretariat only did what the legislation required, and nothing more.  This also meant that human rights provisions in other Queensland legislation that ought to have been applied by the Board were ignored completely.  So State School parents, staff and students could rely on natural justice being applied, as also detailed on Education Queensland’s website, but no such justice or fairness need be applied to non-state school parents, staff or students.  And whereas a minority of young people in Queensland enjoyed human rights under legislation the Hon Anna Bligh had earlier introduced and that had been passed by Parliament as it applied to those in custody, detention or care, the majority of young people in Queensland could not enjoy those same rights, especially when at school. 


� The time of 1 in 3 Staff was frequently taken up responding to, dealing with and attending to the requirements of the State which had nothing whatsoever to do with fulfilling Students’ learning needs.


� Published in October 1999 by the Dept of Education Queensland


� Decisions were on the basis of recommendations by the Board and the seconded Education Queensland Office of Non-State Education Staff, who advised and were also ex-officio participant of the decision-making process by the Board.  It meant that the Minister was not at arm’s length from the Board’s considerations.  Independence in decision-making could really only happen if the NSSAB was comprised of a majority of independent, education experts, not staff of the Education Dept, whose role was in competition with and sought, as the ALP Minister wanted, to keep a lid on new non-state schools and their enrolments (this failed because of the falling standards, universal failure the experiment of “outcomes based education” pioneered in Queensland to the detriment of students, lack of democratic and other values along with continuous changes forced on State Schools); and if non-state schools were not required to implement a socialist curriculum forced on them by the State.


� Refer to attached “A Submission to Hon Anna Bligh MP …” p. 9


� One such example was the compliance by Schools with the National Goals for Schooling in the 21st Century, the Adelaide Declaration (1999) (since replaced, not very far into the 21st century, under the auspices of the Rudd and other Labor Governments in 2008 by the Melbourne Declaration of Educational Goals for Young Australians).  The State didn’t comply with what it had agreed to in the Adelaide Declaration, but a non-state school that did was not acknowledged as doing so, because the assessors weren’t required to consider it.  Our School had incorporated it into its own documentation as a requirement of funding in 1999.


� ACCI Review 1999


� The Adelaide Declaration had been decided by all State and Federal Ministers for Education for implementation by all Australian States and Territories, and was a base document for the School’s Natural Learning Curricula required by Dean Wells as Minister for Education in 1999 and supplied to, screened by the Department of Education over a 6 months period and approved, because it satisfied the Minister’s requirements. 


� An appointee to the NSSAB worked at the QUT and worked with and co-authored a book with a person appointed, without advertising for applicants, by the Minister to a Panel established by her to consider and make recommendations on Booroobin’s Appeal.  The Minister was responsible for considering any Appeal, yet she deferred to a specially convened Panel.  The Panel, like the NSSAB was not directly accessible by the School.  However, the NSSAB could see the School’s Appeal and make comment on it to the Panel.  The Minister referred to the Panel’s deliberations in coming to a negative conclusion to the School’s Appeal, but would not name the members of the Panel.  The further conflict of interest arose through the process of selecting and empanelling its members.  The recommendations were made by the Secretariat to the Board, the Office of Non-State Education, who both advised and gave information to the Board, including one-sided historical information, and the Minister.  In a further contradiction, the Chairman of the NSSAB advised that the only information they considered was that available to them since the legislation took effect in 2002.  How the people recommended for the Panel were decided is unknown, and completely lacking in transparency.  Only a FOI search during the Supreme Court case revealed this information to us.


� Yet State Schools could be opened whenever and wherever the Minister decided to, usually at immense cost to taxpayers.  Public “Flexi Schools” started around the same time.  The Flexi School in Maleny which comprised State High School enrolled Students were not permitted to use the large High School campus, but could, unlike non-state schools, use any facility available to them, irrespective of applicable local government, planning, health and safety laws.  Now, years later, the State Government, through lobbying by the previous MP, Carolyn Male, have funded a Neighbourhood Centre in which the Flexi School has a permanent location, but on what basis and terms it is unknown.  The Centre was announced during the election campaign in 2006 with a pledge of funding of $1.5m by the Hon Anna Bligh in her role as Deputy Premier and Treasurer.


� See attached List of Requirements of the NSSAB served on Booroobin 14 days before an inspection.  The list also details what was provided to the NSSAB Assessors during their inspection that last 4 hours.  In hindsight, and despite no advice from the Board to the effect, Booroobin should have immediately sought legal advice.  A FOI search that took at least 45 days revealed the inspection / assessment was based on a single letter of complaint.


� See s29 of the Education (Accreditation of Non-State Schools) Act 2001: “Failure to decide application during School’s provisional accreditation period (1) (a).


� See attached letters to the Hon Anna Bligh, Minister for Education, by parents of students at Booroobin: Joy Marshall, Paula Whyman, Jo Sheppard and a combined letter from all parents.  


� See attached letter to the Hon Anna Bligh by Gary Allan, B.Ed, now M.Ed, Queensland Registered Teacher and Staff at Booroobin.


� See attached letter compiled and written at the instigation of Booroobin Students without any assistance or input from anyone at the School.  The letter was also addressed to the Hon Anna Bligh as Minister for Education.


� Booroobin’s Queensland Registered Teachers had some been registered teachers for over 70 years between them.  Their experiences were in State and non-State Schools.  One of the teachers, who had a Bachelor of Education, went on to successfully attain a Masters of Education from the QUT.


� The Teachers had worked in State Schools throughout Queensland over several decades.  Lois T. had also been Staff at the Brisbane Independent School, was a Founder of the Pine Community School and had worked with home-schooling families.  She came out of retirement to assist Booroobin, and loved it.


� See attached p 20 of “A Submission to Hon Anna Bligh …”.  The Education (General Provisions) Act 1989 under Part VIII – General Provisions 74.  Inspections of non-State Schools specified that (2) Before causing an inspection to be made under subsection (1), the Minister must consult with and have regard to the views of (a) in the case of a non-State School, the principal and the body and authority that appear to the Minister to be the relevant responsible body and authority in respect of that School;  Booroobin has prints from Education Queensland’s web site detailing its adherence to natural justice and procedural fairness for parents, students and staff of State Schools.  Interestingly, the Child Protection Policy of an elite private school, a policy required by the NSSAB, includes the following: �“Natural Justice �The principles of Natural Justice will apply to decisions to be made under this Policy. The two fundamental principles of Natural Justice are:


 ♦   that those making a decision are not biased;� ♦   that nobody should be condemned unless they are given prior notice of the allegations against them and they have a fair opportunity of being heard.” Somerville House.�Yet, no prior notice was given to Booroobin of the allegations against it, which holds a whole school to ransom, and there was no fair opportunity of being heard.  And Booroobin believes there was bias in the actions and decisions of the NSSAB.  Once again this goes to show that the government wants things, like policies, written, but does not understand what the words mean, nor do they put them into practice.





� The letter of complaint was from a non-custodial father of a happily enrolled Student, whose custodial parent, the complainant’s ex-partner was a Staff of the School.  He was not even a signatory to the Enrolment Contract.  He did not pay Tuition Fees.  It was later reported by the Staff (his ex-partner) that in a telephone conversation the complainant said he was a friend of the Minister for Education, the current Premier.  His employer company also had contractual arrangements with the Labor State Government.  We have always wondered how much coaching was involved in making the complaint.  The complainant had only ever visited the School once in some 3 years of his daughter’s enrolment, despite having the opportunity to attend Parent / Staff Nights, Informal Assembly Gatherings and other public and private events.  The complainant was responded to directly by the School.  Most of what he alleged in the letter to the NSSAB, only made available in a FOI search, were incorrect.  So, it remains our opinion that the NSSAB, instead, of launching a fishing expedition to find anything and everything about the School, should have asked for the School’s response to the letter.  Then, they could have sought further clarification.  Booroobin, once it had a copy of the letter, wrote to the Chairman of the NSSAB on July 11, 2003 (see attached).  After all, the NSSAB also included a representative of the AISQ, of which the School was still a Member, and whose Executive Director knew the School well, from previous interactions.  Indeed he had written and congratulated the School previously in 1999 on the production of a comprehensive curricula document by the School prepared under the supervision of Education Queensland Staff from the Mooloolaba District Office, who later was appointed to act as the liaison between the Minister for Education’s office, the Parliamentary draftsman, and Education Queensland during the writing of the new legislation now governing Queensland non-state Schools.


� See attached “List of requirements of Queensland Non-State Schools Accreditation Board detailed in Board’s letter of April 15, 2003 to be ready for visit on April 30 and as fulfilled by Maleny District Community Learning Centre Ltd and The Booroobin Sudbury School – a centre of learning.”


� See attached List of Letters and Submissions.  This does not include an online Petition containing over 1,000 signatures through The Petition Site: � HYPERLINK "http://www.thepetitionsite.com/takeaction/408/446/208/" ��http://www.thepetitionsite.com/takeaction/408/446/208/�  Booroobin has a print of the signatures on that petition.  Booroobin also maintains copies of almost all personally written correspondence and Petitions to the Premier and Minister.


� Child Psychologist, Marilyn Newland undertook the interviews with Students privately one on one and prepared the report.  In her Overall Summary, she stated: “My observation, over the past 5 years of The Booroobin Sudbury School is that the children attending the establishment for the long term … naturally reach the highest level of achievement for their selected area of interest and are constantly developing and refining their processes of learning.  The children attending Booroobin School communicate well and are active, interested listeners, growing and learning in a safe and nurturing environment.”  “It was a privilege to spend time with them.”   


� Documents which had been sought during the 2003 assessment process, were only delivered, through a legal “discovery” process, to the School’s Barrister’s office at 6.30pm on the night before the first hearing in January / February 2004.  Students and Graduates worked with Staff and the Barrister, well into the night to try and make sense of what had been presented.  Amongst the Students was a German Overseas Student who had enrolled after completing her high school studies in Germany, in which she gained “A” levels.  It was only later that it was realized there were errors, again, in the Assessors’ Report and also discrepancies between the Assessors’ report and what the NSSAB had communicated as the reasons for canceling the School’s accreditation. 


� The School’s letter to the Minister for Education requesting the “Review” was dated September 22, 2003, is attached.  Significant claims were made by the School.  But these were not responded to.


� The tables included: Analysis of destinations of Students leaving the School in the years who were first enrolled in the years 1996, 1997, 1998, 1999, 2000, 2001, 2002, 2003; a Summary of the Analyses; and Students continuing enrolment, Students Seeking to Graduate, Students learning and working. 


� Even the timing of that advice had been recommended to the Minister by the Office of Non-State Education.


� See attached copy of the Media Statement issued and circulated widely by the Minister for Education on December 5, 2003.  This was the same day as the formal written advice to Booroobin that the Minister had not accepted the School’s Appeal, approximately 2.5 months since the School lodged its request for a Ministerial review.  It contained false and misleading information about the School.  The Media Release went further than even the NSSAB, when it detailed its grounds for canceling the School’s accreditation.  Later searches of the NSSAB files revealed that the assessors did not make claims such as those made by the Minister in her Media Statement.  December 5, 2003 was also the last school day of the year for Booroobin Students.  


� See the section “Answering the Assessors’ Summary Statement and Assessors’ Report” p. 29 – 50 in the attached document “A Submission to Hon Anna Bligh MP, Queensland Minister for Education …”


� The Submission (attached) dated April 11, 2005 was compiled after the Panel reviewed all letters, information, submissions, and legislation and spent 3 months challenging, consulting and questioning Students, Staff and Graduates online.  2 of the Panel members had previously visited Booroobin while it was operating.  The Panel comprised Donald Marmara, a Counsellor and Psychotherapist; Cecelia Bradley, President of the Australasian Association of Progressive and Alternative Education and Teacher; and Eleanor Sparks, Editor of Education Choices magazine.


� Our family has paid loan repayments on a Maleny Credit Union loan to the School.  As a Guarantor for the loan, that was my responsibility.  During the period 2004 to 2006, our family underwrote the repayments, ensuring they continued to be paid.  Loan repayments have been maintained, and will be for some time into the future, until the loan is repaid in full.  This has an impact on our cost of living.  Many people don’t understand that simply because the School’s accreditation was cancelled that debts still have to be repaid.  And the Ministers for Education and the NSSAB couldn’t care less.


� Bruce McIver speaking at the LNP State Conference in July 2011: "We were shocked at the way the climate change debate on one side is being pushed in the classroom," he said.  "And not balanced perspectively. Our kids are being brainwashed under this Labor education system."








Derek Sheppard, Booroobin Qld AUS 4552
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